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U VIRPEE IR 2 s 7 SRR DI
A T B 1 e b

LETHIN SN

SRR s B PR - SRR Sy HBG - SR e O B R B B R A A AL R T 2 B -
RIFFEA GEALFE (psychological displacement, PD ) {E Ry EELR - EiEfR Lt FEEsS - B
FHER[EE - SRTREET AL OB B RIS R M DU DB LS AT I 2 8 - 28Ry 51 (AL
W - AWFFEPRRE A THIEE - Sell TEREGR ) B T WA SIS ) B2 LREERLETR IS 5
SIS E R - FE—S BT R REGEH R0 E - SRR —E M A P AT & - (fu
S 0 (1) (EMMRHETG - TGS ) IS T EIEE  PEmERlE L - T EMEEE
SRR ) SRR - TORAIRS L B - T EIREIEEEEE , - T E IR - TE%%%UF'@ 3 ERE r@
Aot ) G - TAERDE - BREH ,  TEBEE  BIRER ) TR T ERIPERAAS 5 AR -
TEFEL - RAUTE) ) - TEENCE . BRGEE ) - TR mREE ) BRI - (2) 0
B EEREER SR A - ST HERERE - WHFEEEER o (3) ERRLRE (F V2T
EEHEEEIHOEABZE - (4) L\@{fﬂ%%I%?&Eﬂﬁmﬁﬁ/\ﬁfﬁz}imﬁiﬁj@ﬁ@} RS EIES)
AR IEREE - Btk o SRR D EARE e LA ATE RS B 2 R

e « OHEIRS ~ (AL ~ TSRERRED - ThfEntaE - B

EVACE PR E Gl SEE R B

HAES © G0 - BNLERERSEHE HEERE R » 202757805@gmail.com ©
ﬁh/AK%EM%%%ﬁHﬁKﬁn%ﬁﬁﬁgimiaW@ TR R#E - &
IR AL EEE EERE - W ELEE » FEHERER B R IRE
HIEERE - et A SR T B R R R (EE Fe 0 B SRR SE BCME R (RS » T2
NIHFCHIARE - DARBHE Ot ERE R ER Al B 2 SRS AIE - PR Bk !
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RSB A B 21 THACHRE - SEIET ARt EAYEHEE - FERRIR(LFFAIER L) (Kennedy &
Sundberg, 2020)  FEIMHETEE UWE - BN EECH A2 ERAF  MENEEEEAE
JEARRATEE I DA BB B ETAIAR (Niu et al,, 2021 ) - E2EERISHAE DA B O R DL AR Ry
FHE o BT HEAEEERINEREZ Y (Henriksen et al., 2016; Jan, 2017 )+ ZXEili kG 22 72 B3 b gk
fPkE (Hennessey & Dionigi, 2013) + fill_F PISA ~ TIMSS FEIB A BIBE LA AR EE - Bl
WHIEF KA AR HHS (Buchanan, 2020) - HHZ FEENES] - HEIN ETERVARE - KFEE
BERAI GRS ER H it m (BRI 0 2009) » BERFIRZAIRE (FEEHE, » BREL > 2020) -

EIBEETEZE HR L - 2B ERBETEZEERAYREHIA » G« (EEEEN T ZERN A0

(pedagogical content knowledge, PCK) (Berry et al., 2016; Hume & Berry, 2011 ) DR T BHE A
B, (technological pedagogical content knowledge, TPACK ) (Koh et al., 2017; Koh & Divaharan,
2011) Z#R  Zitoeish 2 S BIATE R B R E B R B AT e R 2 il 2 2B HIGREL R RE - R
i > R —TEE A TIF - W BRI I BB R T - #ERATE RS B i Re R B2 B i
RESIETE R - AL E Bt (M e S TAE R AYIE#EEE )T (Sikma, 2021) - il H 2 854G R
BN G e BB A B8 D) K FAE B A% (Frenzel et al., 2021; Hamre & Pianta, 2005 ) » Z[5RHLZR
BHFZIRAK (2017) FRHIBATZER RIS HE & A2 AR E 5 - [EMr B2 - Fik - a2k
BALEHE Tl & EFEEEE , (social emotional learning, SEL ) # ABTE R E LA BT EFE RS &=

( Corcoran & O’Flaherty, 2022; Murano et al., 2019 ) - 5&EFEHHEE SR BATRVE M - BB
fRE I PERIRET SR - DR BN S E -

EMEEAE (reflective writing ) BUFEEMEEES (expressive writing) 22 " BRI | WE
BATE (Attard, 2012; Kurunsaari et al., 2016) ° #&HH H ilifE SR EAGRE - (EHEERENE S E
WEITE AR » 1R R B QAT S 73 - DA AT E B H R - DG EA R TR A H R
(Anspal et al., 2012; Cattley, 2007 ) ° #R[f] » RZLHEATREMICEE — AwniA "3k, ETES -
Hermans £ A (1992) HI$2H! THEEHIET (the dialogical self) » TIRFEZFREEHER - "THIK
BEUAE "ANFEE ) AUFE - I BRI TGS - BRI - TP RETEARE T AL E ) IR R
BB AR BRI —FE  FBHLER R R E A R RE AR - TOEIF , (psychological
displacement, PD ) {(H2MFHANEARARG ", ~ "R, ~ T, SREGERE—H - BEIES
FEHIEE  ESEEEE - AN OHEERE (&BA > 2010) -

RO A BT TR S OB LR R AR o R B g EE s =X (23 ~ el A -
2016 ; £ A » 2010 5 BB A » 2014 5 Seih et al., 2008 )  BHERE EFHELEANE (R
2009 ; ZZESF - BEA 0 2016 3 IRATFIZEA » 2010 © 2013 5 5RICHG © 2014) BUREAOHEERE (B
K - 2017) - A HFFEH R RL RBEIERA - RBESGE R E B G - RMESWAREHE
LIRS JE A ZRENES B B S e R rh - PRETHR T e/ E R ey OB R MR B B 4 - 79 ZRATHY
RO IFERRAME A - SRR AT - AIFE A & R RIS £ H B RS EE RS - AR H AT
DEAE L BRAE AR HEEES » thD—@En] DAL FIEE - BRE I ER S B2 A R Z -
Rl - ARFSEER AR TE (Knowledge Forum, KF) —ff Bt FHpEEE » ZELE A N2 IR ZE
RS - B A EER S 8RB - A] DU L BERE - 42t ElEE S8 (Scardamalia & Bereiter,
2003) - AWPFEEMAAFEGE (KF) - {FREENLECEESENTE - B 0EABIEAES
(BERHGR) BRI IE (BRI EER R BERE) BB EETH B S8 KGR FHET <#5 k-
AT EETE

(—) TIRZETEST LIRS E R RIS R -
(=) BEN LB B AT S e R AR & -
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SRRER
(—) LB

LR BIE2HEERFERTEARBAR (3 R M FEEER) ETESERG
HAERE - S EESE A (2010) f2H > BEGEEFERETE (BL) BESH - ZEF
[ AT AL AR OB - & R TE H BN AR OB B 5 WA AR AR AV EIES » 51F Cochran 2
RE—EAFEREE H ORI S BRSSP ELE e Ry 22 By B — BRI EE (518 &6
A 2018 H4) » AR HHGEREESS ", 851 TR REEENEEEETEE L
EABEEZEG (SBA > 2021a) - WESB A (2021a) $2EF5 D 80 =R A rTEE R
FHE A B —TR A A AN 2 (content) BETSE (context) - fEZiREFEERE 3 55— » BA{ER
—FEIGREHET TS - BB OEREE (Ayduk & Kross, 2010; Kross & Ayduk, 2008 )+ BB RS iR By
HFZHE (self-soothing) FEEFE (Wang et al., 2012) - FLESREHEH AR (2021 ) B OB (7
M FTEEARY T 22 ) BEEE T S (EEERIANE T TR AR AT DU B R ez T e -
PR DUt SRR ACE - FERATIRE IR (symbolic displacement ) BEXEIE 5 fA (L - > BIBEAER
[EINTi5 R ERS - (EMET B AH (Bertau, 2014) - HEEHENEEPE BSERBEFE AN EE -
ERRETRNAERERE  EHEBGETHEE - HILER - E8 O E S Re s H BRI B EE
BtreE g EE " EERPL ) WEARMEBRERAWEI - B B BB R FE i E £
ProvReRE o BEE T E B ) DR - FEE O 2 R E SR (ARDAIE 0 2021) 5 [EIRRCERAT
TR T ZE | BEREE(EEE A - B2 E B RE AT fE R Ak A e B Sty B S GGRAD -
2021) - At EEHBEFRAGETET - fER OB RAE B — R R E A R AR E M B & Bl
Fik e

e A (2010) SERZRRER - B2 HEN HEEETEERSNT - B OIS RIS S
TERE - REE SN EEF 2SR « 255 (2009) WFFCfEl T3 U FEREERN
[RGB R 7 - (s [ E R G D E B RIRAL - SAE B Fu0 » EEMRIE - TREF Rz 5 1F
TR RIAS I E IR EE R B BEGE - HRERBIATE @ AR R - e E s Ea T -
BHYESE N G E AR TR 1E T (IASTRETES RS A NE TR SR
HERIRGILEERERR - SRR EEEE 2 - MRS - fef$ 8 O A RRIRG B IRLE » &
AIEMEEZ . TEEIEE ) AR ERERANEE - AR E R - R EE
WANEARERE » BIMEL ARKTEH - BTG (2014) WEREEHTE T (s samas R =
fF > AR EBESMERREEENRY » MRS TFREEREN £ TR, (RS 0E B REEEE IS
STHCANTE - BB 38, BUiRRE - BB BIEH IR RE R S5 HE BN EARBELRRE
Bl s 18 Tl (IASHREERTRELS « FEEEEFEM - EmMg el o niiis TR £ T HEE
T (IAS TR S AR - (RO SEER IS H B LR - AR EREEATE - EHRE -
At » FEAHR R Em S T - 2R YIE (2016) DUR &8 A (2018) BB HIfE T #. ) (A& HF -
S HHBBEIE - R oK B SRR SR - SRR B B EE  7E TR (A%
FHR BT HIREEE WA EREBEEE £ T, fF  HIDEEEENAEERESE F
BN IEREZEEE " FEIER ) (S TSR - B TGREA BB R AR AT E) o Bt E]
H o BB ORI - SEMSE RN E AR SRS EFYERR TS e
BTN B, TR (IRETERIEE BT BT TR, MEERETE - IR
FE] T (A% RBERCHER - ReelRBEERE  DEENAEGE2E &k " HEEK
AIAEIEE - RS2 EEE 2% - (FREE TSR TE) - sR{OAIEA (2013) [FRIERsREE GERAL
BESZNIEFE  HBRAEN T EREZ ) FIRMEN T BREGE ) HEMARN T EREE, -
IR e te FE IR " HREES o FHELTTA 3P ER AR OER - PR E R R ZE
i WAESIE s s S e A i AU RS - B BN S AR -

FEok - B33 BTSN E S ETEMIER - Seih A (2008 ) ¥} 108 4 REEA:
1Tifge » BB HELES AR RN EEREE - EAECRES R ERR AR E
TRPEE TR - BRI EE - PR B R T L - FE R 2 RE S E R 2
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FRCRENEE - ROMFEA (2013) % 65 HAREAFHHAMBEFET OHEARES - ERER
REFMENTR M IVIEE - KERSHEE (5RERIER) dlgEE (5R2BEY) WamsH
AR EIFRTEE - BB SRR MR A Eia R : S0 - BE OB (RS EERERE T LR - &
EERECHREE - HEHEER - 2S5 EEREETNE RGO LR - DUET]
HIEES - FOEEHA (2016) F#5 11 (I ESEERSEEHEN OB ER EZES RS -
INETEHZE S LR ERENAAEEFE 7B EmEENENEH  TEESETZSH
A E - RERELREAN - PG H G TR - (R B B - 1 Bl AR BRRIF S T BRI 2Ll A
WTE - TR T IE - RN E —E A KR ER O E R - HAE EHEEC RN RS 2R TS
58251 (Van Boven et al., 2010) - M/LERAIRERER BIE S E HBE G - A - SEWEC - ek
T ARELSEAT - B FRETPH SR & B RO AITIRE - At - F#EE OB R R PR R B - R
TEERENR] LR R R E M B -

o LAt - DER IR AE Ry — TS 35 B BB R T i - i B A7 B B JFUAR Y B PR pE e
AR L AR B SR RO (R L B B - fE ) BEIRCTE S [ TE+E - BBN2 BEFHET « SPETEH
R R S ERE BARTT IE AT - feim DA - BRI AR ERFEH S AR ERES
AR EATLE R ERNATE S T e - A1 -

(=) s e e

FHAE RS BRI AE - EERIEREAIAIZE - HE Pintrich F A (1993) SEHESE » [BHEM
AR A S L E S - FEEE T YR TSR ) (cold cognition) » FRANELE
f < MHFAEEAE (Schrenk, 2006 ) » [EfEEZEE 1 AAYRESN (Sinatra & Mason, 2008 ) DA B2 )
% (Pekrun, 2014) -

TERE L BRAZEIMES AR R A A T AR BUERI{TE) LAY E (Lazarus,
2000) i HA[4 s EmEl & mfE#% (Pekrun et al., 2002) - E[AEFETTREEIERS - HENEEH
% A BmaRER  BREMEIDE - LA RHBAEEEE g EE BHRENE - BiE
WE i BB DR A4 RI%% (R, Buchanan, 2020; Frenzel et al., 2021; Hamre & Pianta, 2005;
Mukuna, 2021; Sutton et al., 2009) - ‘& ZEIES R M HINT LR - R EHETVAREERE - b
B=  WEHES) » SH—7H - W EBERARE - EEEH A RNEE  wH GRS
TR )52 B TH > Frenzel A (2021) $& HHRSAY - 34 360 HA 2 A 15w an e B2 22 AR AH AAE AT
i H R EEEIEATE & - ERIBETE NS AT RIVGHE - FAEEIMAER - ZETE s L EHERE
IR - BOERB R T R BE AR MELBREER N ERHATS L - nl AT AT IEA
TE#E - NEREEERARE - ARl B B R ERIGHE - EE - EHEE RELE S Ok
RE - B E BN IRAEERERE - RIMBE H2 A OVERIVELE CGREEEA - 2018) - AN &Y
3 (2009) FREHE R RSB B AN - — BB EEE T IS R A
MBS (Skaalvik & Skaalvik, 2018) » FNFIFAEEMAYIENRE (well-being) - FEIt - FHERSEHANER
77 (resilience) - TEFEFAEIHHEE B E—TEEHRITE (Tait, 2008) - HEIHATEMIGHERE - §0H
TERE T TR R 2 E LB Ath A (Mansfield et al., 2016) » {RIMEERBIFIEHEES) -

FHILFTAN - ZUE R EREE 2 re B A BB RE A R B4 B R E - (B R
BEMFLEAMA R G - AR A S R RS - DUMEER ARy gt - RIS #2238 R
BIZERAE 2 - Hong (2012) TiRFHATHEZEZREIEIN A BHNETEEE - AN - AIES T RHALIK
B BMER B WIRE A A - RS EREEEE PRI EZEME (Jaber, 2021) -« MIERE @ EameRMATH
EERTEECE AT R R - (EE Y e e E SR - 5 EBAmA e B PR FR R 5 - DR
FHEZERREEEN R - BT NIMBEE DB E SR A BTERSF IR (BRI A - 2020 ;
Kimber et al., 2013; Schonert-Reichl, 2017; Waajid et al., 2013 ) » fHERE B2 R E » 17K - fii
BBV B R SR R H SRR B AEEME (Huang et al., 2020; Knezic et al., 2019) >
FEEEFE AR SR H B H 2 il s - B BhZEn B R B RE A - PR [F BGER A E 2R KA &
G - DMEERE TR SRR - LR E [ ERIEE - B BZEmEE A it B (F
Hh o BB TR AR R R o AL - AR DLV R E R T B IR BIREEACE | RUTRES - BB
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ZUATFRE SR - DMRAERR B R A R R R -
Jiik
(—) Wiz

ARWHFEZ W e B R IR BT KRR HE MR ZE L 51 (It sed: - BB w7 & bk
THEHEEITIT ) R W RRERBET > I EE AR 12 48 SEIERK 31 5% - Bk
13.7% ~ 201 5 86.3% © & SEAERKE AT TAE 2 6% - SEREE R LIIRE - (i H B HEHERE > R
rhE T > 2 H S H RSB ATE - NAR S B R ERE LU A A FL B B

(=) WEFETH « GG

AHFeE A T AEERE . (KF) (ER OB ERIEE O EIERE - FIak w2 I R
(knowledge building, KB) EEmfThH#2 A L2 V-2 (Scardamalia & Bereiter, 2003) - itEFRLE
REAEF2 EEH A= - B AR - E iR b A Eh e AR AT » B AR AT I R i B -
B 0 R R 2 EE GRS 3 B E LIS — AR T, FF TR ETHE O R
VBRI HEHRBRENECEMESR ) © 5E - 1658 B E AR ", #EEER
—Rod RS 13 EDEE AR T, ERR R &R S ISERRDE AR TR, EE TR
FOLERNIE .21 - BIEE CHEIYNECEMER ) - B LB EFERS - 2HFE
RERERE M L E RN A AETT A EIFE -

(=) Wroeskat B f

AT RS BE G T [EI B O3 (7 B IR S B A O B 7 AR R 1 AR B (67 7% S 0 Bl 75 e s B B 52
2 [JIL o EA T AGREE , (KF) (FRiE Ll EEYE > 582 HEEVE ETLERE
57 0 G EENE AR RE LA FE AR LS R A -

WIS R se B Frbaat " BEEMEERITIE  BRAE - BE SRR 18 H - A5HE 3 /N - AFRIE
FEETLL TOEERIRE , (PD) fERJEZE - BESEIEIAEE 3 - 8 13~ 18 B HIKFLAAREAG "3
R~ At EEFEIF 3 EEEFEEOBES  BIEBWHER OHECRES (E 1) ETE R
file Ko o O 1 FTBEmAESS 3B T IRALK ) EEEBHESEN (a)  HMEB LT DIFERE
REFEECEBIMIVBEREM (b o) @ B EREMETOEMBEET OEARES - 25IEHE 8
13:EMFA TIRAAS , fI T AR HEHEEMS (d) - HMB S T 0 DU 2 O] 8 5% 1 5
HOMEE (e) - &% » 55 18 BEHELL T HERIFRAE | EEETERBEGEERE (f) - b
S EMTE A N EZR 2 IhRE » AE5e ik A E{74% (“I-pronoun,” “You-pronoun,” “He/She-pronoun,”
“Back to I-pronoun”) 37 TR ) [EEE - EHENE SR AT - AR EIEET
DI RESRFROCHE M EEN - E5 HEFREHIREFEAYZZM - 1 KF i & 2t A a5
A ERIERES -
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&l 1
KGR AR (KF) S0 ES

- CRE] "t 48 MOBBEE |
,g CRE] "R, {18 : REBBSEH [T

wonen - ‘ (e) EIFEEAFBEIFE E

BEFE (R IR

RETE (FEE T e oy
L o B

[(RE) "BEHE, (1 BE |-
x L7 (PD) B2 & HENREBE f'—
E scaffolds: I s dive g v | 5; (f) Be@ABE
Bt %} b Bt
= Psychological Displaceme T, g ) "
# I-pronoun TR, fiIHE ) flﬂq
1% You-pronoun ( i, 48 ) &
S _ Heishe-pronoun TBEEE, [ fir.
Fﬁ ~ Backtol-pronoun -pronoun : T&
1 kR
(] "
]
k1

(19) BRI ST B

KT ERIFE B E (KF) LOBEMBERINE - 4204 E58R - TR T
HIES Sy AWFSEER R G IF9EE - fEA0T T AR o DU TIEHE 0 B PTERARI T A 2
FLo ST T AR ) FEER T BRARBR R M (Strauss & Corbin, 1998 ) il T HERE (LIF5E: , (Hill
et al., 2005) ° &5t HWAE R HT A EEITRIIEARTS « TR IR - SR ER
SEEER AT 2R FFHHEE AL OB R ZOETIE - S AT R SRR IR ETTE G 0 ST
HURRYE » HERERGEE - DIFFE TR E (LI, 2K - 5340 BIREMENE—80E - A&
Lo ir N EFER I A 35 EEERBETTHR IS & I — 2 (S AR - Cohen’ s kappa (R B HIEUE
88 (>.75) » BHR—HMEEER - TENEHEEEIEES » At EUER RN T
%%ﬁ%&(ﬁ)*Eﬂ%ﬁ%%%%’%ﬁ%m%@%%EKF%%ﬂﬁﬁM%%ﬁ’%m%@
BIEA NI A REFIRF A E LR 1 - RGBT SR — 2B R AT - REIME T Z&IE
%Eszﬁ&% S E RIS T A TEE R - BIREE AR B - o THEERTE
SEIF RIS TR ERIRE S - R I B EE RS 2 BB ERI IR B E 2 100% »
%%%ﬁﬁ%%m%m%TﬁE%%ﬁ%@@%%ﬁ@Z%ﬁﬁﬁo

CIERE L TR T AASTE S (Wimmer & Dominck, 1997) 0 ST EEAT R F S ELH) A)
T % W98 E 2% Kunnari (2018) ~ Mega % A (2014) LUK Pekrun 25 A (2017) WYIE#E 5>
YEIEREMEE (categories) (403 1) - HHMAER ST A BETERRE - &fk - WAL 35 %
SRR (T AR A 2 R —E M (Z Rl » Cohen’ s kappa (REUHIEIE R 76 (> .75) » Bn—BEfaE
EBR - EEREMEEEEEET  FREDERTRNTERIITEL (R) - EitEREH
oy Se N 2 EE TR 8T - B2 EE SIS v RE R A B2 B SR AR IE
AR - ZBREINTERTE 2 EEEE S P S IE R RE - DEERET N - EEEATERE
R RIS 7 0 WS B — R A4S T R R SR R R EIAE - BIRE AR B - 5+
%%%ﬁ%@%&ﬁ%?@ﬁ%%%%ﬂvm%ﬁﬁﬁmﬁmm%Z%ﬁ%%%mf e g 2
100% - #& It 2 BBATR AR ENAE TRER (L - S0 - DB RIEI AT B SR T Z
TR - WS EHE R A RS R T TAERE ST -
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#1
L SvaR iR S
[ NE ] B
s RO SBENEENET  H BRRERESCOBE k%
' RESSETR - AR SHEAFBRNEE L - (89)
) s SREE SRR B AR EE RS AR - A
R FJESE R R SETHEEOAE - (SD
B g DL ROUL DR  AAE AT AGE A SRR
! IRREE DAL : ANRAT 51 BREBERTEA - (S6)
ES T A T E ER O -
4 SEAEAEE  HRRENEEREEEREE TR BT AT - R
B AT B - (S13)
(H) WFoefmas

AWFFE W FE B B DL T S (e A T 3R

1. R A5 H B B R B A

BN ERTBETSRE RS - 2R 2 EERVEE A IR RBET RN T A
ZALE - MEGHZ2 B S B E AR - S AR RYBER SR ST A - AR AR B
IRETT OB EES o BRI R — R 2 BB iR A B L DB (L R B AT T e AT

2. it FERSRADR

AW AEGRE (KF) (ERBETNLHEUBER V2 - SEEarti hERHEZTES
EERESCRY - BBDAETEMEERESR - (MRS AAEE - B - R EERERT
ESCHRIAATT STAERA R T - E e Blb o 2 BN s - SRR ERE A I R SR 3L ]
FRiEfTIR LEE - B OH L2 EEERE - f£ V2 Lt EERE H HEEI N ERANE
BEER > M MEETTORE 5 FERR Bt FEERIRAYER ) - A2 8 WA SC RS it RFIR & 5 15 DU AR Bt
B o Hat#riREIA MR - BIR 2 2P aUnt ik B Rt 52 i -

I R PE ENERATRAEMR2EE - pieE kBRI aes#l - BnE T4
INEAREEE - S 2EURG MR R IR Fe22 B8 2R AL -

i SR B i
AWFEE I BRI AR AETE T LB AR B RIS R ) DU TR LB (R B
TR ) o DU ISEIENE BRI 230 T BEMR N A F OHEA ERRSERE ) R T IERE (L
WP FeEE B R A o
(—) HBHEA LD AL B RTRER TR

ROERERL AT - SRBRE T RAIAE o TIREIAE o THIGIAE ) T EEIEIRRAIAE ) B9 OHEAIERS
R R B\ B — B RANTR 2 - DUT ST O(E O HARS 2 TLETE RIR G ZaT 5 -
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#2

B NAS A DI, B A 1 e KB —FER (51 A)

2 F L

DRI ) RRE R GHED SEE e N
1. BREE M aslE 68 (42.24%) 1.333 1.211 43
2. SEAHBER - FEANTE T 65 (40.37%) 1.275 0.981 42
3. [EE R 17 (10.56%) 0.333 0.554 15
4 ERFR - REEE 9 (5.59%) 0.177 0.590 5
5. B - i RIE 2 (1.24%) 0.039 0.196 2
FURGIAS J R R (HED) SEE e NS
1. HIR AR 81 (36.00%) 1.588 1.299 40
2. HFRARERT - SRk 73 (32.45%) 1.431 1.758 38
3. BEELE) - AETEN 39 (17.33%) 0.765 0.551 36
4. FIREER: - PR 32 (14.22%) 0.628 0.824 22
FAfAS o BRI R (HED) SEHE e ANE
1. AERLE - HIREHR 74 (37.37%) 1.451 1316 39
2. B g 59 (29.80%) 1.157 1.138 34
JEEHE  HEHD 34 (17.17%) 0.667 0.554 32
4. BV - EAETE) 31 (15.66%) 0.608 0.802 24
P EIRNFRATR o Bk T (5H) SE9E e AEL
1. B - SREUTE) 138 (48.42%) 2.706 2.042 48
2. BEYE - HIEE 47 (16.49%) 0.922 0.659 39
3. EER - R EE 47 (16.49%) 0.922 0.935 33
4. EHE - HITE 37 (12.98%) 0.726 0.666 31
5. NAESZHf - IE[AIRER 16 (5.62%) 0.314 0.547 39

1 TERAAR ) OB AR R TR

LT3 OB BT RS (A5 2) - HBE T OIS ) ik REEE S SR EETR T H
HWRE - PHAEERE ) (4224 %)  TEEMEIEE - GRS , (40.37 %) RIAKE > T EIHEEEE |
(10.56%) ~ TERRFHE - RZEEH ) (5.59%) ~ THEPL  BHEFRIR ) (1.24%) Al#DHR -

(1) BT - IPRAGRRRE - FERMAIET - BETE RS HOR T ERR — (L2 - FERER
it S T HAETA R EREINE | o NS REETL /AR B A B EIERCHIGET] (S42) -
EEHEFERE S REEENERMRE "2E % , (S21) @ WASBHKHEERRIERSZE
RIS TE B % - FRIEL TN - 2 S RER BB R S W Rt g5 (B4) - PHHSR (#
BAE) NHhRESR (BEIES) - i EAET R i h 5 5 SEie sh iz 1 s A el
7] (Sudtho et al., 2015)  MiAE H HAERAEIE PR EH CHFET A R AR (S33) -
MTEFREEBA (2016) WHoeia L OB RER 2 HE B REE - #EHE FRYZORENE
BLERARH T SRR RFIEAROL - #EFR OB AR R ) 2 B8 SR 5 5 A e B R O R REBE ) 20
£ EmPEE3REH -

KA B ORISR MRS TEAETRABSOEE  R2SFER LR
wm¥ ke kAR o (S42)

AT A B H T HF SR AL PRR 0 R S RIS R SRR 0 R
Brdg g ae s o (S21)

RERG LEFY RN > R PR L REHAESY - B8RS4 0HE s 28 Fal
B EMAKACHAERTY - (S33)

(2) SHAHTEE - BRI - 2 OBALE T3, - BETgR e E SR G E e
WERZNERHTENE (S12) - ERERVE CERSERTHRAFAET 6 - Bii5H
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#(830) - @A (2010) f2k T # ) WEBMEEGS - EEHEEE i N 1EIRRE - AT
HEIRZRATFTRERI L N R AR NENETERE - (HIE TR eE R FIBETE e R E A ERNEE 2
HARY LSS ST - INEZERZS (2009) FEH T #Aifs ) BB EIFGE G - eRBERERE RN
2IEREHIE - [ - SEeE R TR AR I B AGETT B PR AR - R AR A
BAE T RO ) R HIREY (FIE - A 0 2016) - EEE BB EPNBETER B B HBET
FRyB{E -

BAT A — F R ZFIF E—Fm  REXAAEH XKD B P oy ah o 2 H B
b RE TR EE S E MG L F B RATE ? TR AT E R TR ? B T
R B e B I > R LAY R T A REE o (S12)

FRATHEN > REBERALBNEREH @Al FLRENENAEZ P | EHEH
RRRETH S0 % BB LA AEEEGEY AR P HK - LERITAR
R et A LS LRBGE R - WERFARYH RAFRA - (S30)

(3) [EIETERSEE - B T RENREE S8R ESHBEER I - D BEET &E R m A
HIEREHEIR - [IBEE W] 5 SR E R R AR B H CHVEET S 238 F - 255 (2012) f5HTE " &K
ifg ) EEEGEICERENEIR - [T REERER - MEART T BETALEE R RS A
HAEEEERE - (EMREF AT EREE CBRRES - FEIREATETT B BEIT -

RONBIRBORTBRF R R R A BHF R RENER - (S32)

ARERE  ARGRTOREFRERERBEINF L LT RN AR E 240 B
A TEERMEBEABGERTE S EFORFATH  FEARA LTG0 ER HEL
ZRLREBMAK—AE - (S36)

(4) SRR - RN o FERALRS - AL 2 A S BB i - DU B SRV - 1
chra] DUEKAZ ZIZ AT A R B2 AR I S sl AR HUIGY - E R D B E e E PR AT RR - A0 - SN
SRECMERSE - KR E CHHEAEE (S40) BE2Hly (S5) - MEEESHIA (2010) WHFEfEH TE
FFFSR - eIz o AR EST SR SRR » RESfERC 5 FH B e B L T T B T 1

B — SRR EmR RESHE  HTELN 4 BEHF I BERIEZTRE R
FF L —EBEXH FHRE T REEE | (S40)

BEAXALE R THER  de BRI AR g 5 b 4 o Moy 0 AL BBk 09 2 AR
OB R, o Ak KT SR G > (S5)

(5) B - REHRIR o 7 T OB 2 E R S DIE BRI - DUKRAB B E RS -
HOE A EEAIE T HE ) WAERERE SRS BN - ZIEHE S E AT EE R
HIREEE - A (2010) F8H "HOREC ~ TRFUN ) £ T3 (SRR - EATEHIR
RIS - BIA0: " &KL TRAA B EA RS RRERIES  EFRMEA LS HEFK -
(835) - JRIKATRER —  —R{ERITIH (2014) FEHIERMSTFABEEEE T EERKZ T
WA, - AJRERDR AW EL B (F R P T 5 - W F 22 AR - it Bk B RIfR M AR R
T RS E L EE 2R EH SN O - R ERTAS LI AR SRR R 2
M SEEHKEHE AR EHORE | - SRHZR B REM A5 (FIE - SHA - 2016 ;
RIOCAIZEA > 2010 0 2013) - MAWFEHIEERATES " HEEETH A O RBENEEESRS:, -
AGERAR _ERE R - R HMEEH D= - Y TIROAE  BEEDEREPOIEE (B2E5
2009) - LHEHAEEFAREER o HEEOELE P EZEWAREHEE E8RS] (Van Boven et al.,
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2010) - HESEESHEZE#ZEMRRGE - BEATERAETERIRR SR E R
PRy AR ET AR R TR ITBORE T i EE R R (E R T EE - B
JERLFE R B AR - FC R R SRR A A 2 TR B A (Warren et al., 2016) - JRAJE B2 HE
NERIRI H S BN -

2. TORBERS o OBIAERS RS AR TR

DL AR BRI ESETT RS (A0582) - HIE TIRAZES | R EE T BIREEEER , (36
%) ~ T EIRFER o MRRRIRE L (3245%) ~ THIREE WA TEND L (1733 %) KT EHIRERES
PRbEGE ) (14.22%) -

(1) BFFIEELEY - 75 "5 ROEGE - g B8RS > WRERTHEC ik £5
DUSYIB B OWIB O H C - [FEAETE N B A TGS - e - FlFtheeia a5
REMMAEHEEFEC - WRFRZE ) IR SR EMSTRATAS - &R (2010) FRHIRARE
H TEEAE ) R - BB OEREERERT LB EIE T3, FRE By - [T S s S A1 £ 2
WEEFKRARL (375 0 2009) © 50 #H T BREH AT BRERN, FRTE B BGEE
A2 s B RLEEE (2R - &fA > 2016) -

BEARAGRRERBIE NS X T JEE BB A T B IRETF AT R LB
ARR AR B AR AR > miF RSk o (S2)

FREMRYPEHFRIEFRFTOREE - RBB L% Bl EEABFTF L BRHA
TR A — ALK 0 2% FAGIRAT ! (S49)

(2) EHEER - fliFRkIEE - Malthouse 5 A (2015) F5H " HIAER | A IFERESINTE & AT
B - (e EH A - FHEEEE DRER - AW FEBEIE T IR ) - Bl E BRI  H[El R
IR - BRI BRI B - DU B BB RRE - bl &0 - A B Baera (R — R
R (King, 1994) - #HHH BEFLEE B SHVBERAET - Pllais R E R - BN erriRn s -
AR R AR OB B - ERNMRAIEER T HIRRS - BEEMRE , ZI0RE (2FR5
2009 ; HRICHA > 2014) - HEHER B FGRRHAT A o WU B B B AR AT -

R RARN  EFKTFERETERRE EFE? R EMAEREFR > LRl
B MBALER? AEAFIENRHPRBAT? A G F RO EREG PR LML
(s12)

T4l AR AL AR SR R SHRBOAT RS ? AHEEART P A4
AR ? RATARLA THRBAMICZART FATRBIGH AR ? (S26)

(3) By - AP AR T B W R (R (SR T RS A EE L O - fIB R
B T BYZEREITRILASES - fEE AR HGEE P EE B CE T RIRERERA - 16T H CREERTE
BB - BRI SRR (2015) fEHIRMSERE " ARESEZRE , 25 -

TR ARBRAIR— LB RN TF > 5L T RO RHEIES > FHRESHE 4
BAKENEE EEFTE ! (S50)

PR BB RE ) AREREY ARG A IR AR > FZAERRYE— R
T ER A AR HIFH L - (S36)
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(4) BIIEE, - Teftadag - EIRMARRRUTREMGE T H C ol s @ < 5h - ARt E
CHEFENE SGEFELHMAEERFECR - WO HREBSEATERIERE - HERR
FIRYRTRETE - 594 » FEIROIARMER EHGEM " RRGFERAE ) BB E FEAGE RIER IR HEH R
8y (Z9F -~ RN > 2016) - ANEAWIFESIR - FATg DI M G H H O siR - IHEEHC
ZANATEN R B -

RO BH Wik h AR 5 09 RIMEH o S A1 T h L ER B A1 © o RARAA AL TINEH o
X BEREHUREHFTRY - TR » G FHA TS BHERBEES
BB BERAKFUNAETARMEE/TEFEE - (S1)

3. THBQERE o DBLRLES IR AR TR

DA Tty B ERA BEAHEATIESE - A03E 2 A 0 HHIRAE T (AS ) RS TAERDE > B
IR (3737 %) ~ T REEZE . GBEE, (2980 %) - THEEFY HEEC . (1717 %)
Ko VELESHT o EATE) (15.66 %) ©

(1) FERGE - AR - /£ ", ROBEAE - AREE T3, By LB EERERI (S 308 - AL - 2
BN A SRR ERE < T RELIRE M - FERAm AR B SR - £EFEET - heeR s
H O R RGE2ATE » DURANAIEEER A AN - FHRRTE (7 4% o 398 22 B3 IRk A 2 S BB -
EIMA DSE 2 RESENER RA » 2010) - IR EAETEIBEEIFIHIENE - PR -
M B SR -

W F A T A TR SR E R G BHERERY > ZRING T HIEMEA £ 2
R PTABROFHFaTREARETR - (S17)

L ERE A KE 298 RAREBI LSRN FROEE  BEARCEBAG R L K
BEEAAZ MR AL TR R R A R 0 B Mt e BB IR IE T g A
HEEFracRAMMRA - (S26)

(2) #BEE GREM - £ "M ) BRFE = AMEHEERWESE (Chang et al,, 2013;

Sutin & Robins, 2008 ) * FANLASSEIF HI A AR EE H SRIEERTE - SEEF BUMHUL B CHIZEE
ATE RS FRISCE - IR RS EIRVEZS B —i - St E BIEMEERN (228 2015 5 2R3
2009 ; <M A - 2010 5 5RITHA © 2014) - G EIAEAE B H CIyZ 2 Mg HEE -

A —AMCER A F - ARENEE KRR AT A MR S BT E R 2 EAE Y
AP EAGL Y EG o AR PR M o EHREEEIF RN L - (S30)

A — RS R RKRENACR  BRF AR TR Bl AR FA R LG E
8vE | RiBIE AR A B E AT HRE A P wH A1E - (S35)

(3) HEFAE > BEAC - R E SIHERIRE 2% - ALEEEEEES =F0AaE G "#H
B A EIR T H S CREEHEE ) PR AR T B4 R -
EESEEERT "TERETE ) B IREHEZEOHE - BRSO R AT E SN B BRI
B(ERS - SBA o 2016) -

PRAFZARB AT R E QR SRR S A TR R RN FE  RE TR R
Bh e ig s o (S18)
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MO RGRA | A S AT I A Tey R BARATIE - W R AR A Ty AR
Rl LEMPEARFIHRAESATHEFTF KX - (838)

(4) BRPESIHT - EEAETTH) - AOERER M B B AR 2% - BEIGE ", A OEGE L
EREE W i (e - SRE LB MO RERE 2R Bl A H RTAVAE S - fEm B RSB B BB EH R
BREITH) - KL - A& REE BIEF S PAC MSFEREGRTH "R BT (adult) | HET
BB GRyTit » 2014) - FBIHRAE LIRS B BOR KT -

FEMBARE b W E RS ARY L R LSRR T R ST PTAMBLSE 0 A
KA AT ZT T4 srEREK - (S43)

W BMEIEZ TR ER B EREY > S A MEEEGOMR - AAREFEE
WEEMRE  FERZTHEIR B RARERMHE - (S44)

4. " FEOIEIRALAE o OBRALES RS R

RET T3, TR, T, o RBREXOL TR ETES (WF2) o FEEEs T EEt
FREUITE) ) (48.42%) ~ TEZIE  ERAEE ) (16.49%) ~ TikFEZFs - IHEEE ) (16.49%) »
PESIRE - BFFE (12.98%) K& TWESR - [EAGEE ) (5.62%)

(1) BIEL - TRITE) - fEFECHE A BAOR B =i A - FEEIRA AL E - 2B ERIGHE
HECHME  FREEHE FESAESTNESHER  MEHEEE  FEEXHERES
R AR - qAE H BIERRAEE T - TR EREL > REFRIEC - WEEBA (2010)
TR HEEFRREEE ST - FINEEEERFERERE - Rl E RS T -

TR R H R Bk L A Ty > RS A 0 L e
MIEAA 08k 5 B — BRIk 0 S R AT R AE R A AR IR A 0 M T 0 W BA AP STk
kit e (S6)

HEW TRAAR—H, > T TERBAINA,  RARFBEFRENER  RAFACTH
R Ty bR  BARMITA T BRI - RSB TR TET@N » & Tt
BooMac T, > THE, o (S26)

(2) Bgdes » g/REEE - BETERRLEARE 2] - RES FiF b & 5B it H B #2 o 2
P B PR BRI - 5 SRR G R MRS E H C B B S o R th R B RS
EEREEPESEEREEEES (FRE > 2015 ZFEF 0 2009 ; BITHE 0 2014) o

RERAKBTEHER L BE - REEZTHTRBZIFGRE ]9 2 16 0y B4 gk
B B R AN KL AR EAEAZ o (S1)

KOOREAK G RK > BERAENERREMNE  BHdnoFad  FTHETETED
BRI HERMEEHALAT - (S19)

(3) REHESEHS - ThIRES - HRUARASETER - LA IR ERBAT Rt 5 E15 35
FrEd s - 72 H RRRAEE TS ERCCR (S13)  BRT/.OHE ERERGCR - BETNERREE
HEEELZ AR E CHRRRE  EFEE  EEERBANS EEREANECD - EmEthE
EHWNTERTSZRF (87 833) » HRAWIEREM M i (FRE T ER - AR LIMEE AR LE AR
FE 0 FrDBRICRTOIE Lt R M B R s 2R - /O E (IR AR R F LB (L B RIS A
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BE B AR AEETES - kBB AU ZA R - R AER Mt E 58 5 2 TR B
BEL - Hpp MRS EEaE S T (BRSEA ~ BREW » 2022) - KL - ASEE Rt B (ERE (e
OHEAR T E IR H AR IRE

RH R AR KA RV M R AR E 0 A KRB BAILTABRGE > LA F S
BRI ER o —BRAERRIERE HLEE - (S13)

ey B PRI BEHAHRFT ORI BTHTFHAREMIEEA T » #PEK
WE R CTHRMOET  LEKRRE R RL o (S7)

FBEETENEE RAEAAERERRANEFFX > P AFRRA TR
iz TR REE AR LR FPRIMACERES  FHAREANKETRML  EF
AFAAT B T ARBEINE o (S33)

(4) HHBE - BERE - ZETHXOIIGETE I - seRRRINE - Ealimimei g - %
HORLL TIERER ) AmES - B #HEREER - B RE RN R SGE R AT
FIEC - SRFIEEEIR T OB R B RFEZIhRE (FR75 - &BA - 2016) - FEHEHRNFER

LELE > BBBETE AR AR BN AT EERE S RE - R BT
e -

RARDLEERAT EH2 4,  RiafFEARRAP g m TR ey - (S26)
MEEREHORE > BEREAFE > FAKEAH N AREACTHRIREZIR - (S38)

(5) WAESCHF » IEFRER: - ZIEELEA N (2016) SRR R " 2 RIEEEIE ) EFEIE AR
B - HERGFHEEBA (2016) HBBFERERGLEM % & ERE TR R - MEAMYE
hE DTS DU B U IE A ORGSR E O - M HLEEN B G5 R T AR A PREK -
It - 7 & e R e LA SR S 3R AT 4 - LB AR B S AU B B B C RS IE A RE B NTESL
Rzt -

PAEdo it » ST EFE B ET B T FEG b | AFATE AT EYBR YT EHER
BABAFETEAT  MBAFEAT— % FRIMFMIDEITEREADT LT
BE A Hy A TREEIEES - (S2)

(=) #niOBLis H Rkt

RN 7E U - DB N E AR EREOEM GROEMZEA > 2013 5 Ayduk & Kross,
2010; Kross & Ayduk, 2008 )~ 4 25 R 32 i {17 1% i 1 O P9 S0 A ol PO e 2B ML R RITSE A
2010) - MEER T AT RE 2 EE AR O HE A BRI AR AR e (LU E ot - A0 H
HETT Z-test SFHHBAMETIE » WIFCHERELESGRA0 T -

L DI A BB R Al

L0 2 Firs - BEE LB AL E ARG - BEMRYIEE IR L - 8 " IR ) BT A IEE N
B (13470 > PPFBRAREEE £ IR AERRZ (383090 ) - WEEOEE
FEERETERICER SR —EREE 78 T bAoA | ZATRE RS R IS R S ERE (H241 %) SETH
EEFALE A ETHEREAR (3254 %) - H_EGRATHD - FE OB EFEET - 2
TEEN Ry "SRR, - BERERIA (2004—2005) FEHITE T IRAIAG ) 1R F BB HIRH I
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EUILEY - BRI G EEEE - (REAMI R T8, 2 TR, BETEREBE RS - fr
et AR A - HpRER SRR B2 MR T B IR RS - seftEss |, e
DAR HOR TS #ESEANR TR - FEER P 23R R mAIe 288 - 540 0B ME "R, ~ T,
mIE] T3, AT DUE BB SRS R SRR T IRAE ) ERERDIR TIROME 5 IIE
P e E R - BUHAE TGRS NEUOERIREEUER T o BB IRAE BT S SR - BN
FrEaeB ADURER{TAIE A (2010) WFSEHiE R T H(IHE | REE B S H S 5 1t - kISR
HEHESWEE  RINEWREESE "EHHI K, FHERFM o 548 1R Fredrickson il Losada
(2005) FEHE (F#E F & m BRI SERTE 3 [ 1 I r] LTI 0%, (flourishing ) #ARRE - A
WH5EAE T MArAg , SO E CIRE AN IEAIERE - BB - S HEBATEREE R 183 K
(76%) ~ AFIERR S8 K (24%) » AIDIEREOHEAE T, BT EARBRENRELR 3
o1 ZBR AN B S R O - F LRl - OHERIREER T REE DDA IS S BRI A
[FIRE o] DA EZR AT Y Lo HE R

2
2 DB E Y SR KB L
Eoeinroe ke ¢ (n
350 5
300 £ _ 254
0 98 335 ’
200 *
g 134 53
150 ,
100 47
vs I
! efirtk fasiers fifirks FEIEFA S

— I HuiEE BAEIER BUEAR ——HET

2. DBRRERS A7 B S T B0R0 L i i

FH A 52 B ZR AT S 25 (B (A% PRI AU B AE R 28 - I8 2 RBCB (LB e i vk R 3R AT IE 170 1
TR INE S (EFAIHE 58 K - EIRMAR 177 K FHEMBAINE 147 K - & HEREIEERAAZET 207
K)o BRSSO T R R B R B 7 L - 208 3 For - BEE DB ALRE AR - 2
Bl E A B AEEAS EE A8 LB LRI LLBR W sy (FEERALAE 43.29 % » ZEIRAIFE 57.89 % » FEIMEAL
1% 61.16 % » Btk FERIF| R AIAEHY 81.88 %) o ALHETT Z-test MERD BT B A2 5L » (E5R 3 HUASIREE

AE LB ERRER G H A EIEI AR - BB S EEREA (R—1Rr - Z=-7398,p<.01; F&—
fth» 2=-5.903,p< .01 ; FH—HEEREK » Z=-8397, p<.01) o
3

FOHN BRI TERERE R K B F o7 b
G (g

81.88%
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#3
ANELOEEAIA B P A R Z WoE
T, — TRy T, — Tl T, — THELEE,
Z Cohen’s d Z Cohen’s d Z Cohen’s d
BT IE A5 -7.398%* -1.465 -5.903%* -1.169 -8.397%% -1.663
B E G -6.964%% -1.379 -3.720%* -0.737 -2.240% -0.444
EPERAE Y IE [ B G 2.419% 0.225 0.802 0.159 4.445%% 0.880
B A E A E 0.370 0.073 1.152 0.228 1.466 0.290
MR, — "y Mr, — "THEEE, M, — T FEEE
VA Cohen’s d Z Cohen’s d 7z Cohen’s d
M IE A (5 1.613 0.319 -1.441 -0.285 -2.992% -0.593
HETEMEE 3.185%* 0.631 4.794%% 0.949 1.561 0.309
EIERAE Y IE A B R -0.963 -0.191 2.368%* 0.469 2.208%* 0.455
LA AE R 0.970 0.192 1.404 0.278 0.739 0.146

*p<.05. **p<.0l.

FEAR - FHRIRICAIEE A (2010) WFFEHE OIS B R R S0 BEHIE IE  B ) [ e e L (e R 2
T AT ST A (7 A% ) 25 (o P B BT L e [ T B AR AHRA 7987 (Pearson Correlation)
WIFE 4 Fi - SIS SAE —TE R RSB E A S e IEFERE - 7 T 3RAIHS , DR E B 5k
B EM A - (R B BB ELNRF - 2 TR ZEEREEHEHEE CIREARE - i
THCOHEEFTENE ] - BE TR DIEES = EAE IR HCOERE Ls i) )]
WFHEHCOAE » etk T HEBIRARE ) —8 LRSS DIEERFE - BEE B R EREEF
EBERGLFS » R Ll R 2 1% - fG THETNE SR » (e EmERE - RS O3
e nEE A REEMISREE L ZIIRE (I~ B A - 2016 5 BEIA > 2004—2005 ; 5RAFIZEA
2013) © FH_ bt r i - #E R OB AR UM B RO H ORI BHEERE - SR B IRE R AR - BEH
o [FIRF It B R B ST RY - o B FRA OB R A B R B SR BT Y IE R 154

#4
AR M B B A 5 e o B R AR AERE 73 b
AN IE [G) T
PEAIRG , BHFcEER > PHAaEE 3025
FORGEAs , EFEE - HTE 348
FHIRzES  HEEARE > BEACD 489
FEEI R AT o B o R 312%

*p< .05, %% p< 0l

3. CoBRAERE B I 28 i 5 i 6 v 9 568 1 0 TR

a0iE 2~ @ 3 Fw 0 BERTE TAAIAS ) 21 0 BETE RIS AR BRI BB W T R
BfE 3 d T IRAFE ) BN T EEIFIIRAAE ) 1 Z-test F5ERAKE - A BN G R OHE MR
[mA R0 CAETEFRIERE: Fe—HBEFEE - Z=-2.240,p < .05) ZFFEREREZFIEE S A (2016 )
WHFTE A MBI RS RIEE - BHIAARIFFERBBEIE TIROIME o BIERE AR B B KR
BN (EERIEEITERE - F—R » Z=-7.398, p < .01 ; ZFfi&EIERE : F—1r » Z=-6.964,p<.01) >
rgeEsl B ARG =« —2IRESEA (2010) FEHE TRAR | FrEsHnEs - AalE
B (IEM) RIEEES (AR RASER - FEARFFE TR o AUt - DL T B3R EHE
BB (36%) K T EBARM - MSAIR ) (32.45%) WiERETUEAL > WEEBRIrR R DIEEE > —
FE SR DR IR S RN E L a0 S2 0 T RRERAERIRRE S S BT EF
FURETRBMA TOEH » SR REF AT R BAER 2R B ZARLEEAR - &
AR o g ST - EBETHAR R AR B - R e E A B BRI A= a0 s1e: T A
FIFR  AREE WA 5 0 2 R3B %00 TiFeh ) RAE 2 1RHF B AR %H A Mtk geg 2 L EIRE 3K
BUHBRAAHFORG  BHEZTFTREL-EME > AHEERELLAF 2 o AR O
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LR RN E R MARRZ 2 E T BT RZREER - BRI - Pl a2 M B et A Fir
ARy T EIEEEARE |, R TIEEERKS A0 BEEEEIE RIS IEE R SRS KRS -

(AR T IURIEREEROETE o RIBROCAEA (2013) B OEGRE IR 28
H TIEREE ) BTSSR ) BIEEA - TIEREE L IBEEABRZISREREE - 7T R
CIEMD) fiAfe (Em) - TEREEEE ) A2 EMEE - BREESREIEE (Posner et
al., 2005) - SR{TFIHE A 8n e 2 E R E i - ik gEaEHEE &
RGBS AE - 18 T 30 (ASHVRER ] DI B B TS R IE A &R - 1S17: "TREREATE
B AR A PITSE AR AT EGRE TR AG ST R BB A A TR
BAL Ptk o MAMGH  A0S46: "Twf kiAo Pim®E 2R L F B R =24
THEHRRRATTFRGT - | - [BREAKZEERRA " SFEFR  HER, - SREEEE TR
AL | AURI I ORI & 2 B SRR AR BB A S - B DB TR I - TR
BB - AE T, B TR RS EOR WL -

TEVRAAS RS EE G FETT RELE 2% - AR BETEREHEED (CBETE SR © R—f -
Z=3.185p< .0l ; fF—HEEFI » Z=4794, p < .01) - IERERERTRGEE E2% 0 BT
P Z 2GR B2 AN » FERSTEMAIAS R AR A A B E O - $uHRMER AR - BEEIERAL
FEIE - (HREEEE RIREMULREE - T A B AE B RERIEGSZ T - SRS - (ERgHEE -
EETE BRSO REFERRA - BEIEHERED - A/NMEEA - #EARLFIE IR A
(B EmEE LB 11.94 % FEmZE 13.23 %) - (EpE@EE 2R (R—FhEEk - Z=-2.240,p
<.05) o FHEAlETTED - ErEE A EREIEFL RN Ceither or) HYBANR » MZFIF(F (Cacioppo et
al, 1997) - A - OB EREES - BETEAEFTRT2IEE - ME2EEE LEAEH
T A EITIBFEIIRRET o WEFEEIEIRAGERF oIBR8 - 21526 T&REFW FRBINA, - 24
WEBLTREIER > RA A TR F R > RERLEZEL > 2R AR E FHEHE R
FomA o MHaTRRRES Bk, o BB (2018) R OHEMEHEEIREEEE TTEI
HIBHER . 2 OHERAE - FEARMFFE R n] LS BRSO DA S 1% - BT RER R B AR B0
CREEIA T - SFWEE B AR - KR R AERE) ) o PURE OO RSB LRI ERRE T E A
FRDAIE (2016) fEHI% BAE(E %S H FRBAZ A LREHUR SIS - B EBEERERNG TR &R
BT HErE B E R T ET R E L CE T -

4. ik T 15 1 E R BT RE fre S L PR RS 7 58 2 A HE

#5
Uit RY o WRSRY o R BB IE B SR o R R AR AHEE 3 b
BN B HETE M S
TR ZEY - thE R 312% -.359%*

*p<.05.**p<.0l.

& bl E T A 23 OE OIS A B R T R MY IE [ TE B MG AT o S e 196 - (£ 2~ [ 3 JRRES
BAEIAE " FEEIALNE o EREE R 2 Bt s (207 X5 5 81.88%) @ &[IIEFEX
BRAREAGHRAR (35 K5 1.22%) © ks T BEARAERE BFER I e 17 O B (RS B RS S A A 1B v 5 ]
FE - WHEER TR - SRRIEE ) R BB IE B A S R (T R ARAERA AT - AR 5 23
i SR AT & R BB AR (r=-0.359, p<.01) » BZANIEFEFAREMR (r=0312,p <
05) - BURE RS E A E P AT S B - R EEEREEEL - RIS R
AR IR - HREEETARE - T ERER ) B OHEE - BETERCE B R R R - TR
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Effects of Psychological Displacement Writing on

Emotional Regulation and Pronoun Use in Teachers

Mei-Ju Chen' and Tzu-Chin Tseng!

As international educational assessments become increasingly prominent, teachers are encountering heightened cognitive
and emotional demands, leading to an escalation in the pressures they face. The dual nature of teaching engages both cognitive
and emotional faculties, with emotional faculties influencing student outcomes and teacher—student relationships. Relevant
research on teacher education has emphasized cognitive development, which can equip teachers with the skills for effective
teaching. However, studies have often overlooked emotional management strategies essential for coping with occupational
stress. This oversight has led to a prolonged period during which the emotional health and regulation strategies of teachers have
been neglected. Jin (2004-2005) proposed the concept of psychological displacement as a narrative tool, alternating the use of

personal pronouns—

G 22 <
s

you,” and “s/he”—to recount events. This approach fosters self-awareness, introspective thought, and
emotional equilibrium, thereby enhancing psychological health. In addition, teacher growth thrives on community engagement,
but research on psychological displacement has predominately relied on personal diaries, omitting interactive platform for
sharing, reading, and responding to collective pedagogical narratives. To address these literature gaps, the present study used
a knowledge forum (KF) as a collaborative online community, enabling participants to share, deliberate, and reflect upon one
another’s teaching experiences. This study examined how reflective pronoun usage—specifically the cyclical usage of “I,”
“you,” “s/he,” and “back-to-I"—serves as a reflective scaffold in online communities. The study investigated the pronoun usage
patterns of teachers occupying different psychological perspectives and the effects of psychological displacement on their ability
to manage emotions.

This study included 51 student teachers who were enrolled in a master’s degree program and 6 months to 12 years of
teaching experience as study participants. Of the participants, 13.7% were men and 86.3% were women. The research spanned
an 18-week course designed by the researcher, and the course entailed weekly learning sessions of 3 h each. This pedagogical
design incorporated psychological displacement as a scaffold, encouraging participants to document critical teaching events
using the pronouns I, you, s/he, and back-to-I during weeks 3, 8, 13, and 18, respectively. The aim was to promote self-
understanding and healing among teachers through psychological displacement writing. The data consisted of 204 notes penned
by the teachers on the KF, reflecting on psychological displacement. A mixed-methods approach was adopted for analysis.
The analysis was executed using pronoun characteristics, grounded theory, and consensual qualitative research methods. The
study quantified complete sentences as units of analysis, summed the frequency of characteristic pronoun use across different
psychological perspectives, and then calculated the ratios of each characteristic to determine typical and atypical patterns.
For emotional analysis, a content analysis approach was used. The study aggregated the occurrences of various emotional
expressions for each psychological perspective and then computed the ratios of each emotion type in the corresponding

perspective. Furthermore, z-tests were conducted to compare the emotional shifts of teachers across the different psychological
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perspectives. Finally, the study conducted a cross-examination of and discussion about both quantitative results and qualitative
data.

The results are outlined as follows: (a) Regarding the characteristics associated with the usage of each pronoun, the
study observed that the “I” pronoun was associated with the characteristics self-awareness, role identity formation, in-depth
narratives, retrospective experiences, symbolic emotional expression, and self-centered perspectives. The “you” pronoun
was associated with expressions of empathy toward oneself, acceptance, introspective self-questioning , encouragement and
motivation, and self-suggestions and advice. Additionally, the “s/he” pronoun was associated with an external viewpoint, self-
discovery, objective assessment, self-validation, hope, self-affirmation, and action-oriented rational analysis . The “back-to-1”
pronoun was associated with self-transformation, action initiation, change awareness, self-understanding, community support
reliance, cognitive scope enhancement, reality confrontation, personal recalibration, and positive internal drive cultivation.
(b) Emotional responses during psychological displacement writing exhibited an initial surge, followed by a decline, and then
stabilization, particularly in the “s/he” psychological perspective, which indicated a flourishing emotional state and mental
wellbeing. (c) From the perspective of the “I” pronoun, the teachers clarified their roles and expectations, promoting self-
awareness and identification. The “you” perspective encouraged self-support and a proactive outlook. In addition, the “s/he”
perspective provided a framework for self-validation and optimism. Finally, from the perspective of the “back-to-I"” pronoun,
the teachers could derive comfort from companionship, which could enable them to offer emotional support in self-discovery.
After experiencing these pronoun-specific characteristics, the teachers reported increased internal support and enhanced positive
emotions. (d) During psychological displacement writing, the teachers demonstrated a gradual emotional detachment, observed
themselves from an omniscient “s/he” perspective, and identified problems and directions. The “back-to-I" perspective enabled
clarity and decision-making, which in turn alleviated the whirlpool of negative emotions without their complete disappearance,
thereby indicating the coexistence of negative and positive emotions and transforming negative emotions into growth drivers
through psychological displacement (e) The use of a community collaboration pla tform and the companionship and support
from partners could provide the teachers with emotional comfort and enhance the effect of psychological displacement. (f)
Psychological displacement could guide the teachers toward self-reflection and future actions, and this could subsequently
diminish emotional responses toward students and reduce emotional reactivity in teacher—student interactions.

This study has some limitations. The categories of psychological characteristics from each pronoun perspective were
based on grounded theory and on consensual qualitative research conducted on data collected from a corpus of 51 participants.
However, because of the complexity of human psychology, these categories may not cover all possible psychological
characteristics. Therefore, future studies should expand the understanding of psychological characteristics across different
personalities.

In conclusion, this study demonstrated that teachers often discuss their relationships with students within the context of
psychological displacement writing. As teachers navigate through the stages of psychological displacement, their emotional
responses toward students can change. Thus, the dynamics between teachers and students are crucial in fostering introspection
and regulating emotions among teachers. Future research can use psychological displacement as a scaffold to encourage teachers
to engage more deeply with challenges such as trying experiences in student interactions. Furthermore, discourse within
community collaboration platforms has been conducive for providing multiple viewpoints and emotional support. Future studies
could integrate community collaboration platforms into psychological displacement writing initiatives to potentially strengthen

the effects on the reflective practices and emotional growth of teachers.

Keywords: psychological displacement, pronouns characteristics, emotional regulation,
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