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Improving Children’s Reading Comprehension with
Highlighted Text Structures

HWA-WEI KO KUAN-MING CHEN

Graduate Institute of Learning and Instruction Graduate Institute of Psychology

National Central University National Taiwan University

The objective of this study was to determine if highlighted text structures could improve the reading

comprehension of school-aged children. With the help of Flash software or adjunct questions, text structures

and key words were emphasized. To prove the effectiveness of the innovation, experiments were conducted at

an elementary school in Taipei. A total of 239 first to third grade students participated in the study.

Recognition and memory of key concepts and main ideas were tested. The results showed a positive effect of

the structure-highlighted text in promoting reading comprehension. However, as the children aged, word

recognition played a crucial part in the explanation of comprehension scores. Details and their applications

will be discussed in the paper.
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