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(—) WroETs SHELE b

L R B 5 T 10 BRI [ 5 05 v 6 R 54 7 2%

R (teasing) » KRAPVAINEEGE  BF & AEH (Kowalski, 2003; Myers et al.,
2013; Shapiro et al., 1991)  HERFEWB R T @ G2 E WHFE N E RS ERZ W &%
M52 W57 & L RE B DO P RS D L B S PR RHIR RS » W15 - thm] DU (R HE (R 15 RE AL (Kowalski,
2000) ° —HEDUE - HRBSRHES - BREE B R - RIBWIFF RS W R A8 B ERYIE A EL
BEEFIREH - SEAEEER TR S (FRHEEZE A » 2014) - (A ABESRRYRED - 2R ERIE
MECE W EEEGRAZEFR S TEER - BB B O W78 (Kowalski, 2000; Shapiro et
al., 1991; Wright & Roloff, 2013) - Keltner ¢ A (2001 ) Z$& 260 FE 72 Bl A B SR RO & - 3L
EHEFFERR  MALGES « PRSI E Bt BT o — ok
o MRS E G T EY - BRIt EAYEIE (off-record markers )+ B4 © BEHIT A

(funny face) ~ BHFZFSIRAVFRTS (exaggerated expression) ~ fErm a4 (high intonation) %5 » 5 DA
LR HORERE R - 5B WFRB T IER S ZEE (playful function) ( Shapiro
etal, 1991) - HWEEFEZEAGES L2 FEY 7 it & {LAYTIEE (socialization function) ( Eisenberg,
1986; Kowalski, 2003; Miller, 1986; Schieffelin, 1986) -

[FIEARRE - BREC S SIS0 Y - B EIRYEEST - F i AH O Bl A R 1 e A R
JRIAGE LA G - HE - /T E/INIRHE - BIEEES #RE NS g EiEm—LL
WFERYERE) - BHEERI AR I - B - FBHEECGER T XEEN AR - e RS - e TE
M IEENE - DASCREL A BTt 258 S (Eckert et al., 2020 )  FEZERCHBUA » (# ABIEEHI S EE
SHEIBEERE > THEHR S BGIHE DE (late adolescents ) HYKEAET RV (emerging
adulthood ) & ( Steinberg, 2014) M5 » MME BB MR HEFEFHEYIEA (irony) ~ BEEJZE (pun)
HEEWELE (Eckert et al., 2020; Shapiro et al., 1991 ) - At » & TIEARIEE | DUHESE A\ BSE Sl
mfth NG BB 3 HIRAE R FERRT - s OmEAN (2013) NMEH - EFLFED
FEIMER (R - BRI EERRML - AIEA L - BB RAITIRE - SR EAE " RMER /IR
1 ) ZRRIAIE » SEREBAIZUE S (affiliative teasing ) » & i ()55 Bl 2 153 2 R RAREL T
R E AR > R it A2 FEEE (Haugh & Pillet-Shore, 2018) © #AIREFE - FEifa b LR
IrE MR (playful teasing ) ~ [HEEMIFE (affectionate teasing) ( Wright & Roloff, 2013 ) ~ FlJjit:
GIFE (prosocial teasing) (Podnar, 2013 ) GHFHWE] & Hl 57 W] 5535 L2 W78 O BIH &R » IG5
TR SRR ST R IE A RS (Warm, 1997 ) o S HFEAUAYWASE - Al A A BRI m Ay — T8 E05 » g8
FH 2l i 2 b s () A\ ARV E B S S (Podnar, 2013) » BFFRfEHY - BIE N @ MR B2 I K B%
WAFFEE R EEREFE (teasing shows intimacy ) (Haugh & Pillet-Shore, 2018 ) ° fEILIEN T » =
WHFEE E AT - EEECGIER » WIEEME R AR B . AaHER » BERKIEE (feel
threatened) (Wu et al., 2016) - T 52 /& i A P& # A0 7Y IE H I §E (Eckert et al., 2020; Eder, 1991;
Keltner et al., 2001; Keltner et al., 1998; Shapiro et al., 1991; Warm, 1997 )

LA LT W FE RIS o 32 DIRG A A G A R BR A R A W BRI R e B S (A
40 = Campos et al., 2007; Huang & Bellmore, 2020; Kruger et al., 2006; Nowakowski & Antony, 2013;
Tragesser & Lippman, 2005) ° Beck 25 A (2007 ) WF9EEEH - WFR{T R K EAENL A2 G843
WA - MR E R EITE - RERBERER ~ Bl - geie eI HEGR - SUREH G EF
J&HYT - T Huang B2 Bellmore (2020 ) HIZEH » S H i 445 (5 B DU S IR SRR R AR - AR DIE
[ P 2 RN (R (S AT T - RISt 8 o AR S T IS BIRAS » TESR TS EARAS R - 321
Feg HREAFE - EA DR B A RN B Bt s a0iS s Rt Rl A7 & mT st L2 R E
CEATE - AR B2 H EH ERAFEE T (Campos et al., 2007; Huang & Bellmore, 2020 ) ©
52 BXWIFEBEEMIFENEEEMERT - HEESE RIS 2 ERPY (Alberts et al.,
1996) -+ BN ERBEEERE RV TE I o S e B I B BEE Bl 7 — g - s b ke

(Eckert et al., 2020; Haugh & Pillet-Shore, 2018; Kowalski, 2003 ) - FHILER . - Fo 5 BIFE B 2 55
HEIE A B E YRS ES - B A S SR By E R GBI EE A 0 2013 5 Shapiro et al., 1991) -
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FHlBHE - ZECCBERET ARSI SR T Rl o B AR S W7 & SR SR Y & sk %D (Bias,
2007; Kowalski, 2003; Ross, 2003; Shehzadi & Naz, 2019) = B2 157 % FARIFE A E FKA] > E5
AR E A R E R o B R AE T S O & L R (40 ¢ Eckert
et al., 2020; Endo, 2007; Kowalski, 2003; Warm, 1997) - EHFeE G - RAHIIEESTE 51
EREARE (Tweeten, 2012) DLl A BRI FE Y 5 B 1 Bk AT (affective perceptions )  ( Bias, 2007 )
BELmEsE - B3 0 [J A BTN - TCESEEED By A FTEEAT RO A S TR E AR - 985
& TR - BESERFANARE Eafm - MRS EERHE RS -

FEAR - SREAFET BRI & - BRI e AR E R ~ B EEEERA T R ESR ;  (Perception
of Teasing Scale, POTS ) (4] : Hayden-Wade et al., 2005; Ievers-Landis et al., 2019; Lopez-Guimera et
al., 2012; Lundgren et al., 2004; Shehzadi & Naz, 2019) - {Hig2ERfF T DABIFABEEE (weight-related ) »
fEJJ (competency-related ) .~ FRENYW TR ER Fy 3 - LIS AV I E A7 ] 5575 B A R TR A By T 3%
BEERAT - TR R 2T B B A M A B T SR BRI 4 (perceived frequency ) ° AL
AR FEA e BRI W 57 1 T R B <7 I 7 3 S A e W R Ak B T 38 AR SRRV TR R E R <
FEEEHA B FEAR Y T #EBS IE AR ,  (positive perceptions of teasing ) © 53 » Tweeten (2012)
o R A A2 R 5 A B R SR AR BRI AN - N3 - Tweeten FYRFST » 5 BT3B FETE <2 W 5525 AT R AT
FHE SRS (teasing insults) [ » 17 E2 W55 S A 9 W1 748 B B BC RN B IE ARG AT  TLEER
It o AWFSE B ERT SR T o FP A B i RS 1 —— R B AR A B B AR ER Y T IE AR
[EH » FHETHRRASHT o R ARTFERI B — -

2. ik 1 B S SR N 1T e A SRR SIS 19 X 16 R o B %

AR S EEERE - BE T A EE S AR & 2R (social development) ~ H IR K
FHEH 7R (emotional development) * DLK HIRE HAYH T %5 E (autonomy development )
FLH N HE - SRR LR A EACE - it R R I B R R ER AR IR A A
D FERE FRYEZ(ER (Steinberg, 2014) < LK » it FEFEEE (social and emotional learning,
SEL) fliZiEANINEE FIEMEN - SEL % (competencies) A& (i A % 8 it 7 Bl {75 8 30 e 1y
812 (Durlak & Mahoney, 2019; Jones & Bouffard, 2012) ° FHA SEL MEIESHHERE » 2514
FEEFH—HHIEE (Merrell & Gueldner, 2010) - {H » 2% SEL F7C EHRAERZZE © it &Ll
A ERR% (Collaborative for Academic, Social, and Emotional Learning, CASEL ) %} SEL i
2R 7R SEL UFE AT « 55— HHBEE (self-awareness) B4 : HEAEE FE1H
w8 AT R/ R/ EIRRE HIEEEE - B (E - HINEE 55 HIEH (self-management)
BN - BIEE e E B R - BEHE - B - HEREHEMEMRRT B itEEE (social
awareness ) 40 : B{EEHCE » FIEEFEE HEELT - B F0 0 ABEBREHE (relationship
skills) - BI70 © ANBRHEE » BATRAE LB HESE B S(F: B H - BEEMIERE (responsible
decision-making ) - A : FREAEG © (BHEHT - RIREHL  FIREAER » SETEE £ (CASEL, 2020a,
2020b) -

Mo —E @R - B8 AR SEL FEAS - Hit &5 ee I8 « DR EFEE - RIEAFEE
s~ IEATT Rl - BREEEIAEE - BEERBIEE - I MR T R ELE R ) (Bar-On,
2009; Durlak et al., 2011; Jones & Bouffard, 2012; Oberle & Schonert-Reichl, 2017; Taylor et al., 2017;
Wang et al., 2012) - JGHZ » SEL ZEBESH - A RE S B \AESR E M B9 A BSEAS - A BIHAE
N A IEABE (Durlak et al., 2011; Gomez et al., 2004; Oberle & Schonert-Reichl, 2017; Taylor et al.,
2017) ° SAERFEEAREAE NRRRENEFT LB S - 25O EMREER - Bt R0
HIZEE - o S AR AR Bt R 2 S B IR R RN 7R e {1 A I A AR i IR L
JEBIZ (Haugh & Pillet-Shore, 2018 )~ Bro& el B (Wright & Roloff, 2013 ) HYEFE - 2L
A FEERET KB4/ SEL & + AA]B-F R R REETE CAER BRI R B FR AR B o SRR
THIERI g — -

FJ7E - HE - AR SEL %% - JRELH B 15 #EFET (emotion regulation) #EJ1EEHHRH (Halle
& Darling-Churchill, 2016; Jones & Bouffard, 2012) ° R CASEL (2020a, 2020b) E5EHY SEL F&E
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28t - IBRETHETR T BREHE  FEPH—EHNK - (ST AEREEEIIAEEE - 5
fiEl = FHEE H CAERY B FEIRRE - DU B B B AERARY RN ~ 175 - DU mIE A Bt & b /58
J& (Eisenberg & Spinrad, 2004 ) < & A EH CREG A RGHETH G - LHZHRETHRERE
¥4 BT EEAE OTEIERE (2R - 202588 0 2022) o TEHE B A A5 I A SRS T A
A - BEEmI S - EATIEFEFENNT - & PR AR5 #8 B RN 2 B B FE M 1 B A8 SR BT SRS (adaptive
emotion regulation strategies ) > fFI%1: " FIENEEH5F(E 4 (cognitive reappraisal ) ~ " fHIEEfER ; (problem
solving) ~ "##% , (acceptance) * H#flE A\AYEHES DHELEER (FS215 » 2016 5 Asberg, 2013; Bell
& Calkins, 2000; Schifer et al., 2017) - NMEFHEERE - \ERRERES - BB - Rigd
HIRIT R N B (B HEAR (25 » 2012 5 2548 ~ B AE » 2005 3 Buckley & Saarni, 2009; Kim &
Cicchetti, 2010; Morrish et al., 2018)  ZRUZAEE - W - & (& AR AEE LAY B AT e -
EAERDL TR E G, EFETEH G - DR EmAE A E R EFRE (Sillars et al.,
2020) - DUIEFEFHEN T N EERE A 7 A TE M R AN A [R5 AT =04 R (Mathews, 2016)  ~ S PE [44#R
(Poncy, 2016) * BARH - [ - EEAREESFHETE B ARG - Bl A& 4 & m A
HY ) £ P B X B 91200 2 R (ridicule ) ~ 3 (sarcasm )+ B BiE (Cooley, 2018 ) < ffiF 2
BREITERHET - G0 - REE A SR E R ER R ECH (Myers etal., 2013) -

RN B HE ARG Z B0 A - BEARSORREE R - [EFE AR KRB LT &y "B ) B T IR
JEVE ) IAHE (Macklem, 2008; Schifer et al., 2017) - FE L - i —TEIEHEFAEIHRE - L5
BRI wmECEYEME AR BB E - HERE MM - Bkt & SUUIREEIRE - (8 A EE
FEHYFE ST LA D HARE 5 LR R B TR g 2 B A BRI E IR (S 8 AT RIS 2 s T
JEME Bk T IREREYE | AIThEE (S » 2021 5 Macklem, 2008; Sheppes, 2020 ) ° 2L - FEAHFZEH
N BHEFETRIG C BRRE - FEFIBHEFETRISN T EEN | WeEZBIEREN BT F
BCR B TOEIENE ) ISFETHETRES - BRI ERTES  RIERR - B DUREBCE IR "Ik
EFEME | TEFEFRETERNS - Gt  BRHD » SO AUAS (Schifer et al., 2017 )+ #5M AE B I HR#
{E R R ABTRER AR ZR 3 T 2 A8 » DASE B8 I 1 Sth A K B2 A (B R BT SR IS 2 E ) » A7 BRml - 724K
W7EH » R AR A R R IR - SERTEMMRY SEL 328 - A{ATRA (R H IS HE ARG 2 6
F - DAR B R R SRS 2 F - SCAN{rT B AR At AP 25 L 1 JR T B L (R 47 R 65 HR A M S A 8 B
5 R R AR N E S AR 2 E A - TR - BR T R A RS (i SR AT SRS
ZEEH - BRI R TR ISHEFHETRIS RS ) IR AR AT 28 AR E
FERRENTRNS - Aseth — EPEET AR AR SEL 3228 - WA R e BRI 2 H - DA
Je LR TE G A ARG Z -+ S AT (3 M 25 T My kD E L[R2 B AR R e A B - i
R AWtZenIpt e Bt s = -

BeAh - RRBGEERTE - B WARE BRI EERE AR SEL & - (BHEFHETRS - HHIFRH
IEAECA » BT =FFEAIBALR « ST R 2 E S =Z MBI R ER - TEAHRIFZE A Frama -
FEAnER - B NHY SEL 328 & s B HAN ] st 22 R R AUt A 775 (Jones & Bouffard, 2012) - 1
B R LA Rl Bt A AR IE (AR 284S (Halle & Darling-Churchill, 2016 ) i {[E A ) SEL 3% -
Hil | B S HEFETRE I RAARER . (CASEL, 2020a, 2020b) - {E A FYIEFEFETEE ST - tREFE M an{al
AT A2 B AR T R SE B B (Myers et al., 2013) ° > A ERAGE—FS R - K241 SEL
FE - BEYEAEEHERETRISAIEE A —r /35 (mediator) - KRR 2 H CHEWF 5
HYIEIFECHT < 52 - R b - (E AR SEL RE#E - HE H iSRS Basl & o 772 I my RO
MAENIA SRS (B FEFEN NG - B0E 2 — 0 AT 158 BT SRS 2 R M3 IE AT R - AT Al fai (A
NERF R B0RT E 1S AE AR AR - 275 SERETHINN MM E B JH e R B A IR M AN » SR AHSE
HIRZEEIHE 2 Y - 2l RIBARIFFE A RO B R 2 B - AR ¢ (—) K
B4R SEL BB AEAHBSF ERBAZ BEEIER 5 (Z) O RE4AR) SEL A& HHEH
FrE TG RE AN RIS < HRERUR « (=) PERTHERIRE AR SEL R ER - HEERS © FrE 15+ AN TR
HINEAHFERREZ BESER « (1Y) SRETRE 4R SEL FE A HERS « FrE G iHe
Rlg - M B SR IR R AL SR -

PR T AR ZE 1 E TR R E R SN » Ry SR T R R B A AR AR S A ST |
HUERML - DARANES SE (FrdERT ~ 1E51) BRBETEARFRSMITEE FNEREE - &
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B2 ¥ EERET ATl 53 - 9 s R4 SEL 22 - G/ TRNS « HWFRE
EREG R ESER - LR EAITEREE - DIEBEREAE = eS8 E DR - 55
FeEE T AR REIEN R L 1E = (EF ST IE_ AR R o MRS - AR
H-PIR AR R B T FLEZ e N R S EE R AE - /E SEL 25  |SiE AR » #w]
FERYIE MR B2 2252 - AR - IFSe B W1 - 2RE AR EAE - HR B HZEEE T
[l > BGEFAE = (AR IE L 2R « fla0  SEEREERNEL > BB TBABRZLHEE
I WPELEIE R 0 ERATE S EF S IE S - AR EERGE - PRl BEFFITE=S
A FEEIE ERY1S 55 - oA EMERE R - 2REIENEE - BLE2H SR IEHT - FHEIR 5
4 AR E I A BERRRNUMESE (Hall, 2011) - HZZA LB AR RS E RS2 oS E
HTHEST (Nolen-Hoeksema, 2012) - ZJA 54 Al 2 Wk 8 B b 20 AR WS B RIS RE AR B BRI (M et al.,
2021) - JGHEBETRHIHFER A E TSR (Kwon et al., 2013; Zimmermann & Iwanski, 2014 )
T8 T S [R5 R W 2 AT s BT 5 2B L B A a2 E1m) RO BB Rs f A7 fE8 ) 38 5
N BRI FE Pk B 2 B E RUERY (Beck et al., 2007; Galen & Underwood, 1997; Whitesell & Harter,
1996) < 5570 » WHotEINEEH AT - Efeietn b At oe = (Et oo e k2o & 2= 2 MR
1B - a8 L 0 M LRI 17~ FER T Bl YRR AT - BRI I A R R A
SEL £  [ErERETHRNS « HEIFERY R H R R -

(=) Wyl
IRIZ_EFE HEY > AWTFERRFE Al T - BEEIME > H, » Hy » H; * FEE AR

FHOIHTERSY 5 Hy o Hs @ ATEEARRZERIRT S H Y — 5 He » Hy @ SIERAIT SRR R HAY = Hy
H, : tHERAMFRIMERERN= : H, » H,, : BERAFRAZEERIPY -

H, : NEHESEIEIREE - £ SEL R DREE 2R -
H, : NRTEFEIENAERE - EBETETRES LR 2 -
H, @ NEEFEEREAE - EHEFFA IR RA B AEE AR -

H, : REAERY SEL RE - [RHERETRNS  SIWIFRAY IE A RS BEEAHR -
H : RERER SEL SR A A S 15 e BRI B Y LR, -

H, @ REZARHY SEL SREST HAL A 78 3R B ORI A BEE R ELRECR -

H, © RERAERY SEL SRESE HIRF E U B &R B oG A SRS B ROk -

Hy @ PEHIRERARY SEL RE R - HELBSAYIG 8RR SR B HA (8 A B 57 H IE (A JER A B Y B
PSR

H, @ FEHIRERARY SEL SREMR - HRFE A8 7 BT et A (E A S 7 Y 1R i) RO A B B B
PSR -

H,, ¢ RERARY SEL RE G EMEEE A BHAR AR - BERE AR ey B H S5 A I A BR AT -

H,, @ KREZERY SEL SRE G EE R EAUIEREH AR - B AR B2 R B SR A IR A T -

Jith
LA FERIR 7SR~ DTSR R BN T A, - S f Tl -
(—) Wrseseed
AT E RS R AEEFEI RN (BRI ERANTRES « FrEERTETRE)

FETR P EE H SEL SRE LA M ISR Y IE ML Z IR R M8 IE o ZRFARE ZE R o R AR
EWATTE 1 AR -
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BhS  FRERY
s RS
(o)

&l 1
ARWFFEZ A R E

SEL %% | s E
(Er2g) | (e

(=) WHEsER

AWFFEEREFHHER (convenience sampling) » WFFEEf R EE L A\ B HIREL: - MEeE 78
At BT ISR o ERIEER - H R EE B R RE - BSET RIS 5 #
SEM T E E IR R B - ZRE MR GG 5 ORI - A EES AN RMGHEE
HYERAE T TIAS - BT REHET B IRAR N - FFeE B IRME—R " HEHERIAEE | {510 Bh
B R ERSAT - SEMMA B EZ R E R FEE R - TR ENE - IbmE4E
W BEE 2 RBINEEEHE L - R AEES RS - ATl - EERHELRINT -
BB KR S B AE S SERE (Bl TEREIERME  EGRESEE
BEENMIE) R BERSEAMNSE - AR ST HESNS  WEREEREERN T 1HER
SRR L RIS — R AT - MIFERERR - FERERHEXRERY TIERER , 5 #ER
WEEEFE AR - (B REREEE R TR R AR S R B - 0E " IE=CUEH, /Y
BRI AR LS E KB AE BRI -

RREREERETR - AWK 2021 FKEET TTER ) - 2 E BEEEERE BT KER 441
(24 (B4 33% 5 204 66% 3 RIEEMRE 1%) « Hib o RELH5EF 300 (7 (68%) - Hf
FEEDER 12500 (28%) » BH 16 i #E (4%) REEHEFEL ) - KR EAIE
By TTERL o RISHEEEEER 500 {7 o EIRATE RS B0 441 43 o #10 ABFSE T TER ) AYRASEIIK
Hhy 88% o ENTHRZHAE Z EEHEEMBER SR E 2he M#E20E 122 67 (27.7%) 3 X
B/ NSk g 72 7 (16.3%) 5 HERE TR 68 (i (15.4%) ; BHERE &2 14
7 (3.2%) 5 BEATELE 142 A7 (32.2%) ; Hft6 iz (1.4%) - BE17{LZHAE (3.9%) RHEEF
HFArEERT -

7 E Am R THR AT (BFE  mE S RFEST - BESN) - EXRBREREL
Rk - BFEHUZERESR R 2022 &% T TERXEE, - EXEEHAE hE=EE
EHIRERA 1,432 RPEAE (B4 35.3% 5 224 64.2% + RIEEMERE 0.4%)  Hr» KREEBHE
H 1207 {7 (84%) » WFFRESSEE 1847 (13%) » HF 41 (iZRE (3% ) REEHEEL, -
HREAGR - TEAMFERY T IESMEE] ) o FISHESE I 1,565 1 B A RSB0 1,432 43 -
Awge TIESHEH, RSB EICER 92% < AR - FREIIAHICE EREFFRESE - & EA
g2 TIERBEHE] | BB EEEE T - T & TR AR S BB R S TR A1 T DAHERR - (EDIRER
A1 1,207 ZEAR (B4 36% 5 24 64% ) Rellcl - Hb o B RB AN T EHERMBERE SR
WEELEHIEEEE 138 (7 (11.4%) 5 SCEEE ASCit &2 5% 355 7 (29.4% ) 5 BRERRE /T2
150117 (12.4%) s BHTER: &R 92 (7 (7.6% ) s BHIERE 362 (i (30% ) : HAh 587 (4.8%) -
A 52 ML RKEAE (43%) RIEZEHATEER -
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(=) IR
L AR RN

ARSI Z B R RER AL - SORHEEREERE CREE - 9eat) -~ EEHERAAT
B (B ke /AdEEhe - SCEbe A SOtk G820 - BB TR - B b ARk -
e « Hfh) - DURHAEMR (BE - 24 -

2. KRB SEL HERE

AWFER) T RERE SEL REESR ) 0 22K CASEL (2020a, 2020b) F5RHY SEL HEZEZ A
o IE2EHMPL CASEL ) SEL EEZUE LR E R EWEHBRNES (F140 : The Comprehensive
School Climate Inventory, Developmental Assets Profile) ( Haggerty et al., 2011) -

FAMSE T KB4 SEL EEER | ZmEOEIE - Y] AERHEILET 50 & - Y5 R
Btk o WP SeEGE R R By AN A KRB B = (TR 9E4E - ST EFRTPEIE ——REE MR M
TRES A B - IR H ORI RE R < R - PGS T AR DRI H R 25 -
ETERERE 2K - WIRHERBRERNE - 83 AT ETERZHR - RIBEE S
MG SR - &R ATE EE B E RSB AR 45 (p<.01) - FTEEETLREEREN
R AKZESHT (exploratory factor analysis)  (ZRBA[E » AR5 - 2014) o EHFRZERRZ SR
ferh o B BRERY 7% (principal components ) [ M CASEL (2020a, 2020b) f2H SEL
ARFEZ TR  HeEREME AR T WERAH R A (varimax ) Z HAZ ] (orthogonal
rotation) ° {KIERIZZATHIWIDAER » WFFEE B bR A AE A [B] A 7T E A7 IR RE B DA R R AT
& (factor loadings) /NiA .50 FUREH © F2K - $HERITRIREE » AT — KRR AR ZE 51T -
A% RPN IEMHIA TR SEL FEER ) it 21 > HPEEAfEsER: "THR
B, (5 (fla: R ZESHEEEKEEEE) » TAREE, (5E) (fla: &
DBgECHER) ~ T ABEAEBEREE, (SE) (Fla0 : REEHE M AEZ IR )
THIfER, (3RE) (FlAl: R EBAETRENEAMA ) ~ " ABRES R, (3@) (flan :
FRE AR AR EZE) - KAERBASESR - RIEEER "IFEATE . ~ TAFE, ~ T84S
Be, > T/E, o TIFERG . c ARRVIISEEE T EEN SEL RBHE KRR
S EE R BRI BN SEL ZR S - AR RIS RE R 63.37% - HF - TH
TEM, - THREE, T A\BEAHEBEREE, - TAtER L - T ABRRNESEY ) 5&
TR B R 14.63% ~ 13.63% ~ 13.23% ~ 10.97% £ 10.91% -

FNAERIEE - S - DIEE ST RZ S Rmip ke " EXEFR, Enks - #
BIfE AT Cronbach’s o {ERy 91 5 "HEEH , ~ THEEZ , » " ASEEHRBIREE, ~ TH
Ry~ T ARSI ERS | 482 Cronbach’s a B3 515 82~ 81 82 7581 73 - &
fRik T IERE R ) FETIER IR AR ER A AR - #EE3R0Y Cronbach’s B Ry .93; T HIEH , T H
g, - T ABREAERREE ) - TAMWER L o T ABRRESRFTT ) 53 EFAT Cronbach’s
o[BS Bky .83+ .84~ 84 79 Bl 73 » AR A EFREE RIS —20E: -

3. REMVE NG AR R R

AWFFER) TRBA SRS ER - FEINBE SR B AT RS 2R - (REL
Schifer % A (2017) 1T 5317 (meta-analysis ) Fress g R rgRE B RAERE (B3
FOELHTRTAY - PUREARR © B2 - R RHD - RAERIAS) o (FRAEFREEYIS iREHRE -

BANSE " REBAEEHRERISER ) ZREGEHE - Y - AERREILE 30 - £V
BESERk% - W78 oG R T AN GRS AR B = (P ek - st R R ryEE —— B -
aoftMAETS FE P B MERE R - WARIRH BIEREREE A - ARtk - WRFE8Es T AL E0E LB SR L 5
B ETERFEFE I WIRHERERERNE - #E  AUTCETERIEH - Rig
HEDMHIFER - ERPENEEEREIER/NR 40 - Je T DANER - I TEIEH HRETR
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EER AR EST (RHE RS 0 2014) » FERRARESAGERRD - B BERD S
Wik RIERZR ST ER - R B s E B BB 1 38 - MR A8 B 2 T A iy
HHHVYE R T o RIBRIZ TR FS R - WF7EE MR PR B R 7 R 2 (s B DR A
AR/ S0 EE - BE - $HEFETWER - BT RERARES T - /&% - AFEH
FRIEFHAI T KB (SR AR &2, 3t 15 8 - Hh e EuEs 8RR TEAEF, (58)
(Ban : ER BT - G DBEAEEFEREE) Tk, (438 (fla: &g
HEBER R EENEE) T, 3E) (fiU: RrgRBHECWARERE) ~ THE
g, (3@ (Pl : BFFERE RS - G 2FBE0EE - BEfF I RIEITE) - K
BRBASER KEEEL "IEFEATES ) "TATE,  THOFE  TRE  TEERS, -
KEFRFE S EEE - FonZ BN IE TR ETRRS O AR ; X ERFISEEE - FRIZHR
FAERZTA B AR Z (B - AR R E R E R 67.63% - Hp » TIEMAER, ~ Tk
HE o~ TERHD, -~ TRHREMER ) S ERFEREEE SR 25.60% » 15.81% » 14.03% Bl 12.19% ©

R ARFE R R AT AT 230 _ER PR IS FRET RS (T IEm B, Tk, o TR -
FROEEfRY | ) FE L o 8 Schifer FA (2017) fERZRDIT I HE RAYEHFAEIHRRE ( T38
FIEHEEAE - TROEMRY o TREsz, o THREE, - TEEHD,  TREMES, ) BRE - Hang
AWRFEH TIEFER ) BRSNS 0 N B K Schifer %A (2017) Re% MY TERAIE
FraTAl ) BT B ) (B RE ARG  ARWFSRAY T RIRERR L | 1B FETRAETRES - IR FA Schifer F A (2017)
R INTHREY T RTERR R | TEFERREN TR ; ARWFTTRY Tkl 1B JHETSRES 0 SRR Schifer A
(2017) %R T3kl | [EHERENTRIS o AWFZERY TEEHD , [EHESRENTRES - ZEEIFY Schifer
FEAN (2017) REESHTHREY T | G TRETR

FNARREE - IEEEAE DA REZ SRR T EX&R ) 265
FEIR A E SR Cronbach’s o B Fy 84 5 TIEAAERF, ~ T3k, ~ THEEHD, - TROGEMER, SEFR
Y Cronbach’s o {H453 Bl 90 ~ .76 ~ .77 Bl .69 - ZEfAGE T IEZNESR ) F3t 17 IE 20hE I A A B2 AR
A > HEEFRAY Cronbach’s o (s 89 5 TIEMFERF, ~ Tk, ~ TEI, - THERR, SEE
Y Cronbach’s o {E 5351 Es .91 ~ .80 » .83 £l 67 » ZH R AREREMASEHYANE —F 4 -

4. KBRS [ TE 17 BT Bt 8

ARFFER) TRBAEREFIERRAESR ) - EERERFIEEF L ERES - 222K Huang
i Bellmore (2020) " [HEIEEIFEESR , (Affectionate Teasing Scale) T+ ¥5 K IWIFF1T R 15 DAE
RS ~ RFEEREEABEERERN (E LSRRI IR BT mREs &R - Bk E
FRAWZEZ T REAEREFER EFRFIES ) - HIEZEFEEIRER A H L H SR BRI A
JECAT -

RIS T RBAEHEFIEAEAER ) ZREGERE - By - AERFEEILE 16 8 - 1£
VI HREETE R P S GE R R R S A R A B =T 5e4E - s ERFHEE——F
i RS MRE S e o P ARREE - WARIBHIAIAEFREE S A] - ARR - ISR EEE T AL EE /L BRI
HEZREE ETEREZIE 2K MKEERENERNE - 5 AR ETERZHR -
IRIBIEE S ATRAE S - ERFPTEE E EE RS AHERE AR 70 (p<.01) - & FTEEEE
TLAMREFRENFERAR RSN (RBE - REE - 2014) - EERRARZSTHERES - 5RE
RAR A o i REATRAI SRR - Z W75 1 H S5 R WIFR 10 - AT RE Rk E A2 ]
FEE Ry TALI B E CHIEERE - B0 5 TRERH H ORYIFEELEE (Huang & Bellmore, 2020)
T8 3% i Tl FR R T+ PR P B R Bk 2 EACHE R - $PAIRIR S ITHIPIE #E5R - iFse = IR
78 B P E R R - TR W AT RO RE H DU R R BT 2/ NR .60 FYREHE - ST TN R HE - ASH
FEHBIT — RIRRARZ T« &% - AHFEAREZUEI T RS B A E R R A &SR 4t
st o - HbEamEs &R T hOIBcR . (SR (B« B NFERA B H R L FIRS b
R THADIIZSLRIEERE) ~ T REEMAER, (478) (a0 AN - B TR LIEELT) -
KERRBTER  NEEER IFEAFE,) ~ TG, » THaFE) ~ T/HEa. > TIFE
ey« AERESEME - FRZEE NI S ER A &9 'R B
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ForZ A H SRR R R S IR A A - AR FRAVHE R Bk 71.75% © Hf o TH
SEHICRAGR .~ TIRFIERTERK  SERIEEEEESFE 39.42% Hl 32.33% -

NAEROEE @ SEHESR - DIERS T HRZ SRR T IEXER ) ek 3%
HfEE R Cronbach’s o {H 5y .92 5 T HLAMILRAGR . » TRZIEMAIER, 43 E5R1 Cronbach’s o {H
SRRy 91 Bl 83 o ZEATE T IERESR | ST IEF AU RERAE R A - #8E T Cronbach’s o (B Fy
93 THOTIILEEGR . ~ TRZ|IEAIBE , 9 =31 Cronbach’s o {H45F .90 Bl 86 » BH R K
B RAFrIRE— 2 -

o AR B G

B EERRKET T - BEETE KR4 TE SEL 8 © (B4 THEIRNE B0 1E [ BRI R
HoyBRIPVFEG I EIEREE - AWHE TR A = (AT 5T HAYIR L - #5 AR LA T
BELETHT (one-way ANOVA) -~ BRES RIS SR IH (Fr/@Ebe » MHhl) HYRERAAE = (Ehf st
H EZAERIER - HE > EHEDITED - AW e LAR B AR =B (Pearson correlation ) g
REZAE SEL RE ~ 1B/ AIRES  HEIFFAYIE R A R H o B R ZBERIRLR - &% EPr R
TRERA Sy - ARFFELL R BCHEHITEEE 34T (path analysis) ZHEFTHI M RRIEAHES (test of mediation
effect) - FRFREENEFEFEIRN - DUREEREARZ Otk 230 HIAVRE BrERETR (711
FERF ) ~ TRREARR - TRk, o TR, ) o BEPIEE AT SEL 3R B TR Y IE A Bk
KNLZ TR RS T4 I

(—) ZEWEat 7T

LA TE SEL 8 - [EFETIRTRIG - ISR A > DUR B = (EEIEN S8R B2
R4+ KE4FF SEL £ - FH1E59 5 3.77 (SD =0.56) @ AT BRI EE - H o
£ TAREE ) sERE T ASEAHEBEREE ) oRR PSSR - 550k 3.93 (SD =
0.66) Ei14.08 (SD=0.60) ; £ " B{REH | 5EFR L9558 3.50 (SD=0.73) ; 7E " MR
EFR VG55 3.86 (SD=0.70) ; 1E " ABSIRIRIESFT | pEFR VIG5 E 331 (SD=
0.79) ° M AREAEIEIBHEFETRE - SE1559 0% 3.49 (SD=0.59) ST BRI E - Hb -
7 TIFAERE  HEE FEEES 337 (SD=0.80) ; 1F "¥kiEE  558EFE FSFE S5 3.61 (SD
=0.71) 78 TRHD , B3 FSEE S 3.41 (SD=0.87) s 1F T EIRERER | S EFE EE1ES 5 3.64
(SD=0.72) ° BERREBAEEBFEAEREA » SEI1555 5298 (SD=0.82) » BERASTER
HSPE8 - Hoh o 78 TROEIR LRGSR o o EE L SEIE0 R 3.21 (SD=0.85)  ifE " FEIEM
B ) S EFR DRI FHEERE - 55 2.68 (SD=0.87) -

HAN - SEAFEITE R IE (ATRERRE » R BUKERAELE SEL £E (B AR - BWIFEIE
MR 2 Z RIS - RS RANR 1 B3R 2 FoR - MEREZRE - WH9Rliek 1| S8R « NEIAT
BELERTREESL - 7F SEL 3 DA BEE AR - R 2 eS80 - TNEIERIRELE
TEIBFEAENTRS DB AR - HoeiReEk 3 AR  RNREBER « MEHIREA » [EHEFE
IEAEGN B REEER - oraian T

#F1
NEIFTEEEBE(E SEL 22 ~ [5G IEIRIE « SIS r KR 22 5450 b
wion S mdma shMsF Pl Wb
SEL % HH 3.71 5 0.74 2.40% .035 R
FHA 354.43 1149 031 et
B 358.14 1154
TE#E bl 0.93 5 0.19 0.52 760
FfTE FHA 410.58 1149 0.36
Ex 411.51 1154

(F#ENH)
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#1
AFEIFTEEGE(E SEL 2 ~ [HHa RN « B IIEr Az 225800 (&)
. b . -
B ELAR FFSS HEE df ¥5 MS F pfE =% 350 A
S SR 1 ) TR A *HE 7.75 5 1.55 2.32% 042 VR
FEA 767.90 1148 0.67 R
2 775.65 1153
*p<.05.
72
ANEIPERITE SEL 3% ~ [EEFEITRIG « TR IE MR 225855 B
2 EAR HF SS HHE df 215 MS F p 1 Higm
SEL %% i 0.21 1 0.21 0.68 409
FHA 381.15 1205 0.32
ES 381.36 1206
TE e FHRE 6.90 1 6.90 19,82 <.001 B>
BT FHA 420.00 1205 0.35
2 426.90 1206
S S 1 ] JER A FHRE 20.34 1 20.34 31.02%%* <.001 B> r
FHA 789.52 1204 0.66
E 809.86 1205
3k p < 001,

L FEEAGE(E SEL 3% ~ A EI RIS - BHISE 015 P A Z 22 A6 TE

AT - NEFTBEEREI AL » fF SEL & (F =240, p = .035) B0 1E B R
(F=232,p=.042) I  BEZENER - (ORBHR LRSS  WEEHEWEELEAEL: - iR
TATME B2 BE R AR ER A - B B S SEL 32 DA R B 77 0 22 B s = Y IE R R A » ANHFZEth
W REIFTBEGIAREL:  fEEHETRETRIE (F=0.52,p=.760) I WHEENELR -

IRBA TR FEAE R - MER KRR A BRI AR M SEL 322 - HWFFREREA L - &2
BB 2R HRFEERKEMEEGERES - JEE#R N SEL & - HWFFHA WS IIIER
JBCH] » W IREEE RS I o JRERZ R R SUBRIBCE IR « B0 RARWFFT AT LML SO R TR
BESC o BUAN - ARTRSREEIR - RERAEBRREIERBE MM B S AN RIS L - WA ZER - nlRElY
JRALZ —ky » AL - BEEELR - E ARSI E &2 (Neupert et al., 2007) - &
R AR ANRES: » HFMERE « B IREEEHREREHELFEEET) (metacognition) - EFEMHEZE
FRECEN « Bl - MEem AR AR R AR EHWIME T - HINIEHENETRIE Z B - MM EEE B —E R
FRERE -

2. TEIAE SEL F3¢ AR RIS ~ SR04 19 1 1 J ] 2 722 UV T

AWFEfaH - RNEMERIRI KA - EIEFETHEITHRE (F=19.82,p<.001) ~ HEIFAIEREE] (F
=31.02,p<.001) F > FEEZEHZER - B4 (M=3.59,SD=0.65) Zzd: (M=3.44,SD=0.56) B4
I 50 P TS #E SREN RIS - 5848 (M =3.15, SD = 0.84) thitZz4: (M =288, SD =0.79) %%
R MR R E 0 IE A R © BE55 AR PhZc A W A B B R A A SRS R FE 383 LI A
WFERIRE R o FLANER - Min ZEA (2021) WF%RE0R - REBAE AR ARSI ERIGHERET -
[f Zimmermann B2 Iwanski (2014) ~ Kwon % A (2013) AZWFseigt - BALZAEFEFEABERK
FRIIAHBARY B FE TR AT SRS -« ERREE A s B R R B E A i Fe s i - e
EFFE M1 B AE(E A B TR R B2 22 5 (Keltner et al., 2001) » {EEH D ECUEEH
—RIE  FEBERFEERRT - AR HIR G - 30 S5 TRIAVEISE A8 (Kowalski,
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2000) - [AlfE o 55 AR AR 8 R W5 A 8D - BEA BB R IR AR R Doy - ARG - 22
JFA T 75 i A I 5 AL B - Bt I S 0 B A PR R Ry —fE Bk (provocation ) » #8285 20 1Y
B2 (Beck et al., 2007; Galen & Underwood, 1997; Huang, 2017; Jones et al., 2005; Whitesell & Harter,
1996) © E:Z - EHA LLI] 5 ] 5 55 Ry Mt 1Y [R] (75 O MR IF 9ot —E@R o 2o b BB A4 R R B E
% JBE )] (Leadbeater et al., 2006; Paquette & Underwood, 1999 ) -

A6 AFIeEEE > NEIERIRYREATE SEL RE (F=0.68,p=.409) I @ HHEZENEZR -
HEFCEA - TTREEL BN SEL REA G A S HIMNRIEE BEZ - W B IREMREEE - BRI HE
B B ARREE o MTIORER - RIS o RE A 1 FE R AR S
B AIREH ~ BB - (BT RS - ERNE L WEDUEHEEE S nV 58 N -
L MBS A B M BUTE SEL & FRYZE 5 o 340 Merrell 82 Gueldner (2010) 7ERS
#@ SEL I & T HIFam & » ARy SEL F&= MRS #iGEE - B Mk Z ] DL— R Ml EmE
SEL ZENWMWTEZHET A - SEL ZEINWHIE - HETZ 28 % SEL F2& iy 8 m & 5 1TEE
7E (Berg et al., 2017; Haggerty et al., 2011; Palomera et al., 2017 ) ° SXEFFFRERA L » KA AT HE
$HUEAE SEL ZE PR RERF E A - B RTER L SEL REAMBIM R M - s a2
FIHELL ~ H{E% (Palomera et al., 2017 ) » EEETIERITEA LEAR B s ARSI [E AR & L2 = RIET -

(=) R 5 B
A TR FE(RER 4 G SHF « REBAERY SEL R » [E# A0 0RNS « SWISFRAY IE b R R =25
SEFRIME - EEREENIEMERE - 213% 3 Fs o BR AN = (AT 7o E R B (E A By LB A

i (CASEL, 2020a, 2020b) -

#3
SEL &% ~ [SHaamansRms ~ ShaiFE 0 1 i gk k.2 AHRE 73 b

SEL SA SM RE RC AL ER PO PS AV SU TEA EE CL
SEL  1.00 B6**  83k* R4k JOERE ARk 5QFk  SREE SOk FGEE O 3Rk [ SRk [Pkx JEE

SA - 1.00 L60%E  65FF  59%K  S5EEK STERE O QORE g4k F4xRE - FEE - J[FEF O O8FF  ]4%*
SM - - 1.00 S6FF 58¥F 4%k 40%*  50¥* 3Rk QRFEF - R¥x Q9FF  (09**  09**
RE - - - 1.00 60%F 60%*  S1FF 4TFF A43xx 0 3Rk 3pEE I5¥x 0 JORF[T7F*
RC - - - - 1.00 SqEr QTR 50%F 0%k 24%x 0 3%k 5Rx - [S5kR J4x
AL - - - - - 1.00 A2%x 0 3OFE 3REE Q6K 23FF 4%k 12¥F ([5%*
ER - - - - - - 1.00 BTHE L TAERE SRR o4%Ek p4xx - Pk DBEE
PO - - - - - - - 1.00 O2%% 4Ok 3Rk p3EE - DR DpEE
PS - - - - - - - - 1.00 A2%E QB¥E O J9FE - J6*FF  ]9¥*
AV - - - - - - - - - 1.00 3oFE 1R Q9%*  12%*
SU - - - - - - - - - - 1.00 A7RE1T7EE S 15%*
TEA - - - - - - - - - - - 100 4% 96%*
EE - - - - - - - - - - - - 1.00 .82%*
CL — — — — — — — — — — — - 1.00

FF AL R FIMER - AV Ry Tk ) ISFEFRANRIS - CL R ADIIZILRALE - EE o EMIIHRE - ER RylHfaaR g -
PO By " IEMIEST o [SEFHETEENS - PSRy " MIREMRTR | [SHEFHEIRNS - RC Ry ABSARIUEE T » RE o NS AL BLRH
FREE » SA Ry B A EE » SEL Rt & 1E #4527 (social and emotional learning, SEL ) 2% » SM Ry HIREE » SU Ky "B
W, IEFERENTRIS - TEA B¥WSEAYIE R A -
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(=) PABORES

ARFZER A T AR B+ (RAR4E Baron Bil Kenny (1986 ) FARAGH/ MEIEZ G = S0 {F 55— -
B T A R TR R R 5 BE T R BRI T REE TR 2= E T W TR B A I
[ B A TE FE R B T A B B (R B BN RS T+ R MBI (RER (B PTROL » SRTTT - (o LRy |
T BALA 488 TE T 1) o (R i PR (R (E (T2 B /K ME -+ RIIFRIR M e HA A H—(ERy M I FAE - DUT
RWZEFT AR RS AT » EAR FIgWpfER ol B rEE Ry = 2 -

B DARERAER) SEL RE By H#IE » BT I M AU MRBIE - SRS SRS ERE
R - WHFERE SRR - RERARY SEL i H HHWIFAVIE RN - AREZEERESCR (B=22,p<
001) o FLSZFF T ARWFRAIIIIE G 5 o T8 - A05R 4 FioR - PRI AR SRR R a6 - REBAHY
SEL # &% HAE IS nYBHEFETRE - AEZENERIER (B=.63,p<.001) - tboh - Basd T AR
HIRFSE(RER 8 » TE#%d] SEL R - AER AR ZREAY G H 0 S SN S SR 09 (E [ B A - R
HEHE (B=31,p<.001) -

ER B IS T RIS B S R KB4 Y SEL 28k B S W F2 1 T A R A - AR g a
B KEEA:HY SEL REMEE &2 B as 0y G s Eisang - 2B M M S W2/ IR ERAT o B iR
(RS BB RECR B= 19 (p<.001) ; FERCRAEEFRER B= .22 (p<.001) - FERETR
FEFEH] T BB e ARETTRRS (M 8IE ) % - SEL SREBHHAME A B 5749 1E A 82 R (B
= .03, p=.588) BT (B{EHEFIH 22 = 030 Hp BEHEFCHESEL FNESER) » 515
BRGR TSR HET RIS R A2 AR SEL R B HHSFHY E M EEIZ M - EFE T2 rrAE e - it
TR T AR SRS 10 © HAESER - SRR BRI S B R R E - IERDR A AR
TEFEFENRNS - REB4:RY SEL % » A Re{EE L HEIFFAIEREED -

A7 - KA R SEL 1 - &R e G RIS 6 - MRS 8 S wlEE
WHFERE - fERFE R SRV IEARCA] o [UIPHE T 28 seis s - S A ETISHEMER - AFIRECE
AR & 5 #EEE (CASEL, 2020a, 2020b; Macklem, 2008 ) = fEASHFZE# » 1F [ J8k 1 ) (75 Bl (R i
SRR g - BB A E AL 5 R e - BRI S KB RS B SRR - E
flf9H SEL ik - HEELIERAREE E/HE - B2 H O HEFrRE - B Rtss
BB ARG E R - YR TR - R AR EZ S g EE (Yip & Martin,
2006) - BLEEARHESE T RER4: SEL FEEER ) R ERARZ ST 2R T A R RE
.~ T ABSRIUESRETS , ~ TRIMER ) ZS CRIgE T REE4: SEL RE %R, AESTER
=S ER) - MHAME - LEERARANS @ SR - T EH ORISR 8F
FHPUHEERE (Rivers etal, 2013) - [EREFHET - HEE 2 A AR M AT AT R « #EEIERIT
BEHAEH IR T -

BT bt SRR R 15 fe R T RIS R A5 KB AR Y SEL 3228 Bl H S SR Y 1B [ RO 5 AT
ST R R TR - W15 4 Fis » AR TR SHEFERIEER ) RRARZES
ik 2B AU SR SR ET RIS (E R R 8 TE » —— Ehe S SRR a2 S R KRR
SEL 3% Bl fth {35 ] 7 1Y 1 ) R AT -

WFFEREREET - B R4 R SEL R HHHEIFAEREE] - AREZENEESER (=22,
p<.001) - $F  IFEZAMIMERR 7 0 KEAR SEL #2EHHE "EAER, (Bp=.83,p<
001) ~ TRAREREDR , (B=.64,p<.001) - T3k, (B=.45p<.001) « "HEHI, (B=.50,p<
001) TEFEFHETRES - HHBEENEENR - /5% - B3 T AWsenIifselRsk 9 - fE44%] SEL &
%o KEAR TIERERF, (B=.22,p<.001) ~ "REEER, (B=.17,p<.001) ~ "3k, (B
=.08,p=.025) ~ "EEHI, (B=.12, p<.001) [HHEFETHRNSE HE IR EAERA - 295 BEER
HEHR -5 TREARWERI IR 11 - REBAN SEL RRE A8 T IEAER " RERR,
Pk, TRRHD ) ISHAFRENSRES - e B EHHBIFFAIE AR o SRR RER (RIEERCR ) YRR
s p=.19 (p<.001) ~Bp=.11 (p<.001) ~Pp=.04 (p=.027) ~P=.06 (p<.001) : FE%L
RAGEERFREAI—E0R p= 22 (p<.001) - WFFEREFRIEHT - fEREH T " IEMER ) 1B FHETRS
% » KEEARY SEL 2 B H BWFFIYIE M BALZ B (B=.04, p= 486) KT (B{EHHRF:
HY .22 22 .04 - H p (HEHFRRIEZER FEEGR)  AFXF T ERER ) ERFHERIBEARE
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A1) SEL & B H W EIFEA EREAZ M - EZET 2R Nme - 52 ERRBERRA TIE
MIETT o IBFEFRETRNE » KE24AR) SEL % » nl{EEM M BIFERIIE RN < SR - fE#EH T TR
REfRR o~ Tk TR (BREFHETRIG TR 0 REEAERY SEL FREH BN IE MRS HHE
BEER (B=.11,p=.017) ~ (B=.19,p<.001) ~ (B=.16,p<.001) 7rRllEET (pEHFIH 22
SRS 11~ .19 ~ 16 » {H p (BNAERFEEERG R ) 25 TR, TRk, - TERHD ) (A
FERME R KR AR SEL F& B H S RIFERY IR AN B (EEAE R RIRER - BN ERE
A SR A TE R ECRTZ 2R - 158 B6 43 IR 2 B AR B MR SEL 7% » BUHE Al REE RS 2t
B HR T A TR o g IS AR TE A R -

TEARWZEH - TIEAEBRE o (BFEFAET RIS HI AR - BLE T G A SRS STy T SR RIE T
i o GHEEES > 2012 5 Riediger & Klipker, 2014; Sheppes & Gross, 2011) ~ " MU, (VL% >
2004 ; Barrett et al., 2001; Gross, 1998; Morrish et al., 2018; Quoidbach et al., 2015 ) B " 2R HEEL |
(=15 - 2016) AERZE » BHEME RS IER -~ i 848 ERRREPHRSEAER (H
HE » 2022a) WEREAE - ZEFIIBERBHEASY - DETRE B AERERE - —#kE#R
B AR E R ARG R R AR R CEERY - 2012 5 E4E » 2022a) A= A RERIEE
% #4#E (Brockman et al., 2017; Schifer et al., 2017; Sheppes, 2014, 2020; Sheppes et al., 2011) ° A&
CEE N - FiEA WS SEL FEWAEAE - FlEl T IERER ) AR FamERE
A B CAERE R R R s - g RS R R - EEEFEERFEC 0 W]
RE/E Ry TR T RANR - B T FREH B CRILFR

if " RERE MR o — T DA A i o A ) 7 e A BT SR - ] TEORE N OB R (Parto &
Besharat, 2011; Schiifer et al., 2017 ) ° ZHIWFFE/REEIR - T RIREMR | EEENEE LR FHNSE
FEFRET 20 (FAE - 2022a > 2022b) © Tweeten (2012) GHFFCEEH - " RIEMER , 2{E AFIE
B BT8R T2 — © Aldao A (2010) £RE% T SEEER » LT (5 4 5 B SR M B (] A sc >
HY OB B R - BRI RAITI RS R « R - B RBABAE RSN SEL £ - HHRFEEH
ISR T Ry SR SR IEmEA - EI0AT T RIREMR | [SHE TR - AR LR SEL
T H SR 1 A R 2 TR s g {E 2 B Kk e - T ELE I A ek 2 R, B
FE RN - BUBLREST T (38 H B (B A8 RS B A B AR A 53 - LBt MR SEL 32 & ( H#IH)
R SE FI TR S R FE R R A R - B T RO ) (B RETRIS R R R - B Refdl
[k B S T FE M IS A AR AN SRS 19 T RIRERRTR ) - W EGEL T MBS ) (SR ETRIS A 5B
ZHRIRER 2 BIEIR R — T - EFEHER - @A EEREBRIET - AR aEsiiiE
fig R RIS AR AR A ST R B g e 2 58 - B 2 SEE R AR R AN - (E GG HE B rTRE s e
JERAERE - R A\ R AR OBl & AIFE - #T 79790 (Roth & Cohen, 1986 ) < fEARFFEEE R T K
BAGEHRAETRIRER ) b o EREBERE - AITEN "Rk (SEREisEns (gl -
SEE AR - & DA REHEMENERE) T IERER ) (SR HETRRE (Fa
BRRENERER - RFMEREE) - R EEFE A S Ut A S EE ARG AFE - TR
RT3 - BLfE T aEp B AR SR AR DL RRE A7 NPT AT RERT R AE A LB ER SR AL - BEFRERRBATE
AFERTFR RS - Fefr] T RARERRER | (E TSR R rp T TERY - KBS T ERER
TEFEFREISRIS(E Ry R/ T B TEI P EE AR RYSE R R TR - TR ER G IS IR -

S E Tk BREAE DI RN AR A E E RS A SR (Zimmermann & Iwanski,
2014) - HEH R R IR IE 1 A T A8 ARG - N HIE A B LB E (Aldao et al., 2010; De
Castella et al., 2018; Schiifer et al., 2017) ° Naragon-Gainey % A (2017 ) WFFethgER » &5 L ryksiE

(experiential avoidance ) E{[E A ¥R TJHYA A 2ELEMHR - 2R - B3GR K - TERELER RIS
BN FEFMEAERREA) SRS © 53 BT REE A REEELNER mT e (8 S AR
BEFERE » DA IRIEIRFE EIRE (Gross, 2014; Modecki et al., 2017; Roth & Cohen, 1986) > —EEJE
TEMER BRI SRNG - IR - e gE B2 E e rIThaE (F=/E » 2021) -+ HEELERS
BRI REEEP IR E R - FiaaBiaErrTElaim - RTARIERE - EREEMEE S
HY SEL %% » #tifTgrZA "kl 9= E YRR RE O -~ FERAYRIE - tt—2K - #
TAEIEARCHIEE A AR - (e B e E A - B T ke | (SR ET RIS I 2
R - FHE L Tweeten (2012) WFFEthfaH - "k 2EARIEE S92 — -
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ER T IERERRENTRES - BT TR, BRRIEREFEEAR  BE HREE A &R ERE
FIETRIHBIITEE R (EI « BESTE A 0 2019 5 EBRE - TUTsl 0 2022) o BEARSOEAHEHEE
WEHAE A OB FERS S (Aldao et al., 2010; Schéfer et al., 2017 ) ° K[ » WFZethZE3R - TR
5 R BT PR I 8 R A FE = s B 8 - FEA TR T E THEER R TEECHERNE
[ FEGE IR 72 (Matthews et al., 2022; McRae & Gross, 2020; Sheppes, 2014; Sheppes et al., 2011;
Swerdlow et al., 2020) ° Fb4h » (EREESHULAVEIELZRE - W9 E #E3 - EER A RSRGR » seifnt &
PP A\ PEFIRE R S bR R & (B CEFFRE B B 5 FGE - ate (bt 8 B G ke e R
AHER T R o B G E R A KRB (RAYES (Matsumoto et al., 2008 ) o ZRFHHE B A5 B g

(2009) ~ BRAKZEEA (2011) WFgEERfaH - fEEE A bt » DL T2 AR AZREEH 53 - mHEE
TR AR EZE - A E 5 O e - 200 B ERIMER SR ER] - T, 1B
FERHEI RN - et &g (social level ) RYMAEETE » HINMDEZE b ERYETEDIRE « HEHLE R
EHENTEEERER] - (BB ENTZEINLAERSE (Matsumoto et al., 2008 ) ILEUFFAJILIE « AR5 2E
B — i R RRR AR FE R EE BRI IS RERR AT RS - SR RERAAE SEL SR Bty ) S5 W7 1 1E [ JEK
HIZME - AFEE RIS -

#4

DABS AR IE AR BRI ~ R (G FE PR E SRms b8 iE b 8GR b
H 8 T ~ kAT B HREL FEUERR Z {8 p 8
ER ~ TEA 31 0.05 6.47%%% <.001
SEL ~ TEA .03 0.05 0.54 .588
SEL ~ ER .63 0.03 25.46%%* <.001
R AR 19 0.03 627 <.001
HER 22 0.04 5.32%%% <.001
PO ~ TEA 22 0.04 6.34% %% <.001
SEL ~ TEA .04 0.05 0.70 486
SEL ~ PO 83 0.03 24,90k <.001
AR 19 0.03 6.15%%* <.001
HESR 22 0.04 5.3k <.001
PS ~ TEA 17 0.04 4.56%%* <.001
SEL ~ TEA 11 0.05 2.39% 017
SEL ~ PS 64 0.03 19.88% <.001
R 11 0.02 44555k <.001
g R 22 0.04 5.3k <.001
AV ~ TEA .08 0.04 2.24% 025
SEL ~ TEA 19 0.04 4.19%%% <.001
SEL ~ AV 45 0.03 13.16%% <.001
S IRIES .04 0.02 2.21% 027
HETR 22 0.04 5.32%%% <.001
SU ~ TEA 12 0.03 4.34%%% <.001
SEL ~ TEA .16 0.04 3.69% %% <.001
SEL ~ SU 50 0.04 11.73%%% <.001
SRR .06 0.02 4.07%%% <.001
HET R 22 0.04 5.32%%% <.001

FE AV R Tk IERETRETRNS - ER BIGHEFHETERS 0 PO Ry T IEMERT ) TEETIANTRES - PSRy T MIRERTE | 15
FAENTRNS - SEL Ryiit & [E #4527 (social and emotional learning, SEL ) 3% » SU B " BEH] | [EFEFIETTRS - TEA B¥
TS ) TE ] IR AT =

*p <.05.*%*¥* p<.001.
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AW R4 B EE e 5 - RS HRET RIS Z R - BEg N EE AL &5
#4222 (social and emotional learning, SEL ) ZZE B ¥ BAFERYIE LA » B » IRIBAWFIERYEE
BRATERT s30T (e ARWFAE = (M 5e B IE ARG At s T 55 - KEBERSEL £ .2 T ABIRIES T | -
FHE A SEL SHEWYEMAR - BAEESEIIE 0 m B  mARSR A SIS0 IE M A2 SE15 5
ARG MFIE SEL £ - 1B REIRIE 1559 o i) BRa NHERINER A TREEAT - AL
SEL £ 709sallE b - B AL alR A 7E T — 2 A BEARVURS » B RS 208 - BIan « E TaiER N
AFTHImE AR B - B AR A CIER AR - BE R 0 E AR - EERAA R
RIFEEEFR I < 3 H - 135 [EI R R R R AT A8 » 5 3R ER AR B3 DURR 1F (] B R 2 Rl
B 2T DAERE A E MR AERS o RIS E R IE T (A bR E RS
E - REATFIFTEEGRREAE - 78 SEL 3212 ~ SWIFFAYIEMEEN B AR ER  (HER A
RERS T EWME G R S B SN S — 2R R B4 - IUAh - ATHSREEIR - 3ERE 2R
BB AR Pl A i 5 R IS R AR BRI o 5B At E 2 AR W DAL v A 2 R R ) 4 PET W 5 AP e
PRy BT E CER T EOE IR » BHRIEMAIERE - B - SRAMTEAIMER o Tis 5 - @A
HY SEL 2%  [GHe JHAT RN » BIWIFRAYIE AR - 7 e RTES 2R EE AV EAHRT - b nl i - KB4
HY SEL &= » e B AR GRS - R ERERRT - DUERBIREE A H
C SRR B

FEAh o RIBEAMFFERI /TR AT - AT #EE] - B = SEL SEHEARERE - NfonEimsE A G
FARETTRIS » R E OB R AR HIR AR TR R R - FEA L SRR
GERRIEEFETERN - CHE2LUER -~ ERRSEE A EFRL B AMERERNE - SR FEE R
W5 e S E R R AT o s KA B RIS 0 B RS 2 S B R B S Rk
B INARE R E IR A RN B B SR RYAS R o BI{FE 2 ER A — ISR R S B I R I 14 1 A
ERTRES - LLAGR - ZIEGEEIE E DA AR BRI - SN2 EBRITE 5 & rmEHEEE - WEkin
TE A (R A IE R 25 B E B R AR o BB REFER RV AR AT - FE s
PR AL G RCE G A TR AT RIS U EY - MG SO P BE B FE 1 15 R R B BRNS (D © T IE
MIER, ~ TRIERR ) o HIEEIEEE G RETRNS (Fla - ks, ~ TERHD, ) o JEAN
I R EEEER — 5 E AT AT E B EIRERE - BN E ORISR
B L D8 E il e — B e - R E O BRI SR r B~ EE=EH - E
BHBERZE » AWUSERINTCRE SR - IIEEEE SRR A RN EH OHWRrIEs - BRI
JERE o 2T B RS A - v DA TG RERREN RIS 2/ - BUERCE B 1 SEL 3 - & 1H B R (W77
WF - SRR IERREE E#E - K2 E @ FEHCAETEOHE F - BRATR - Lo ag i my
{EFy SEL 1 ~ [GHEMENTRNE  [F W57 AH BT SR B8 2 SUR I AT -

AWFEEE T — SRR « B— AR AR Y R T B RETRER AR SEL £ - W&
GG ARET RIS 2 FEEE S RSERYEE R » GE ANFSCaE IR KB R i (5 ke AR AT R
W DA R 5 FE A 8 BB R AR BT SRNS - GESE 2R/l A Y SEL 22 Bl L S 57 Y 1 ) Jjk &l -
PRI > BEiE =T (SEL R  [HFEHETRIE « BEIFIYE B ZMIVB R MR
EEWSL I EER - (REVFIE R LR AT R - BN A R MBEARE Ry E (Fa
ER [ RACRRIE TS (BRI EI RIS EE - MR AZHIE) - EMEEA - ERMIER
B - BT KRR - ANTRITHRFAERE - fFEEERE S L - SRIUERERN S
o KRB ISR EET o B - HHEE s e BRI FR &R LT
Rk o BAEEPIEE RIS E o I EHRAEE - DUFEER R R 2 im - 5= K
MRER O ER - BEWMREE OERVTREER - B8R EAE 2R TR -
PORTE EFREE TR o 2 EERIVEZBERE - BRSPS LROESE - REREDR
MEE DRI R B LT =M ERNEF TR o SR ERREELEY R
H&E R E 2R ©

BEUY o ATSRE I S E BT - KR AR ESR o AT SRR EE R T OB
TR IE AN 23 ) - BURy T SR ) 1 O ERGE, o AH L (E R R nT UM o 2SN S A T
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FE o — o AIREMIRFEALN—RRIVEE - AARR THIFE , SEEFAERREEE © TR AW
NN R TS | SE(EFA M ERIE - 8 (Kowalski, 2000) ° 2 & ARHFFEAE T & A 24 %
(] {75 W 57 A B R IE RN » A2 SRR T IWIFE ) AUMERE » IREFEE =R - SRR
EFAE(E S TSR, RRREIRT - R SeEREI RS B G R R BV M AR R A A
ERF - 2 B EE e wFE g -

B AT A T REEL SEL REER - WIERWREKEL TEFECE=EAR, 1Y
SEL % - A > SLOHEEEMS - EARZWIL FE-EE - FESEE - gL AFeEs
FIRTE R R ER B R - 2 RFTery = (%18 - F 2 E R —E R B LR R - 2
HE BRI AGETHNE ML - EHLBHME A SEL Z&EINLEIREE » 502 E A S FEN RIS A5
FH S5 48 25 7 T Lo BT 2 508 2 Bl S I TE R (R RIS, - 5340 » SRAHZERm By T KB g
SEL FEEFR |  KRRZE SRR [ERA T - = CASEL (2020a, 2020b) F5RHY SEL F&
Zafgrh s T EETHRE | o ML IEMEE Rivers 55 A (2013) fERFZE AR B RIS E FEsR LS = X
B URERIRE S o B ICAIE R KR B4 RS B ERTF 24 SEL RER . 2208 - B
AW EMmEY "KL SEL EEER | ERFESTERAERMAMERETF  F=FEETF (AR
REBREE, ~ TFMER, « T ABRRERTTS ) HFHABGEER - IR REEF R
= FRE L fEEEEEE ARt & S LIREE o A B o A BRI © MR R RIS -
RAWFE AT FE L ST R AR » etk 0 BEETFE B S AR eAE B =0 A s SR 2 A
NS T AR » BAERAMHE D » IWERAHFTRRSERH - g E NP E - ERiRmsean S
T B AR LU - DUE R B RS e 3 HEqm -
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Relationship between Social and Emotional Learning
Competencies and the Positive Perceptions of Teasing
in College Students: Mediating Effects of Emotion

Regulation Strategies

Hsun-Chih Huang'

Teasing is prevalent among late adolescents and young adults (Beck et al., 2007). Adults with mature cognitive abilities
and verbal skills can recognize the subtle implications of irony and puns in conversations (Steinberg, 2014), leading to their
enjoyment of teasing. Consequently, teasing can promote bonding in peer relationships (Eckert et al., 2020; Shapiro et al., 1991).
However, research has seldom explored the link between mental competencies and positive perceptions of teasing. Notably,
social and emotional learning (SEL) competencies, which are indicators of psychosocial adjustment (Durlak & Mahoney, 2019;
Jones & Bouffard, 2012), influence how people perceive teasing (Jones & Bouffard, 2012). Additionally, SEL competencies
influence emotional regulation strategies (CASEL, 2020a, 2020b), which are associated with perceptions of teasing (Myers
et al., 2013). To address the aforementioned research gaps, the present study explored whether college students” emotion
regulation strategies mediate the relationship between SEL competencies and positive perceptions of teasing. Specifically, the
aims of this study were to (1) assess the direct effect of SEL competencies on positive perceptions of teasing; (2) evaluate how
SEL competencies affect general and specific emotion regulation strategies; (3) test the direct effects of these strategies on
perceptions of teasing when SEL competencies are controlled for; and (4) explore the indirect effects of SEL competencies on
positive perceptions of teasing through general and specific emotion regulation strategies.

A pilot study was conducted to develop three assessment scales, and the study included 441 college students (boys: 33%,
girls: 66%, prefer not to answer: 1%) recruited from universities in southern Taiwan. After the pilot study, the formal study,
conducted using the finalized scales, was conducted; the formal study included 1,207 college students (boys: 36%, girls: 64%)
recruited from different universities in Taiwan.

In this study, three assessment scales were developed and validated. The first scale, called Scale of College Students’
SEL Competencies, was developed to evaluate SEL competencies on a 5-point scale; the scale comprises 21 items. The scale
includes five subscales: “self-management” (accounting for 14.63% of the variance), “self-awareness” (accounting for 13.63%
of the variance); “interpersonal tolerance and basic interpersonal operation ” (accounting for 13.23% of the variance), “altruism”
(accounting for 10.97% of the variance), and “interpersonal coping skills” (accounting for 10.91% of the variance). Collectively,
these factors explained 63.37% of the variance. The reliability of the overall scale, as measured by Cronbach’s o, was .93.
Regarding the reliability of the subscales, the Cronbach’s a value was .83 for “self-management,” .84 for “self-awareness,” .84

for “interpersonal tolerance and basic interpersonal operation,” .79 for “altruism,” and .73 for “interpersonal coping skills.”
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The second scale, called Scale of College Students’ Emotion Regulation Strategies, was developed to assess emotion
regulation strategies on a 5-point scale; the scale comprises 15 items. It includes four factors: “taking positive perspectives”
(accounting for 25.60% of the variance), “avoidance” (account for 15.81% of the variance), “suppression” (accounting for
14.03% of the variance), and “problem-solving” (accounting for 12.19% of the variance). Overall, these factors explained
67.63% of the variance. The reliability of the overall scale, as measured by Cronbach’s o, was .89. Regarding the reliability of
the subscales, the Cronbach’s a was .91 for “taking positive perspectives,” .80 for “avoidance,” .83 for “suppression,” and .67
for “problem-solving.”

The third scale, called Scale of College Students’ Positive Perceptions of Teasing, was developed to measure perceptions of
teasing on a 5-point scale; the scale comprises nine items. It includes two factors: “getting close with each other” (accounting
for 39.42% of the variance) and “expressing positive emotion” (accounting for 32.33% of the variance). Collectively, these
factors explained 71.75% of the variance. The reliability of the overall scale, as measured by Cronbach’s a, was .93. Regarding
the reliability of the subscale, the Cronbach’s a value was .90 for “getting close with each other” and .86 for “expressing
positive emotion.”

Preliminary analyses of this study yielded several findings: (1) Significant differences in the SEL competencies were
observed among college students from different schools. However, post hoc analysis results revealed no significant differences
across school types. (2) Significant sex-based differences in emotion regulation strategies were observed; specifically, male
students employed more emotion regulation strategies than did female students.(3) Significant school- and sex-based differences
in positive perceptions of teasing were observed, although post hoc analysis results indicated no significant differences between
school types. Male students were more likely to perceive teasing positively when compared with female students. Furthermore,
the study observed a positive association between the students’ SEL competencies, emotion regulation strategies, and positive
perceptions of teasing. These findings are in agreement with those of previous studies that have revealed associations between
these factors and mental health (CASEL, 2020a, 2020b).

Mediation analyses addressing the main objectives of this study revealed the following: (1) College students’ SEL
competencies had a direct effect on their positive perceptions of teasing. (2) College students’ SEL competencies directly
influenced both general and specific emotion regulation strategies. (3) When students’ SEL competencies were controlled for,
general and specific emotion regulation strategies had direct effects on students’ positive perceptions of teasing. (4) College
students” SEL competencies indirectly influenced their positive perceptions of teasing through general and specific emotion
regulation strategies.

Notably, the mediation analysis results provide essential insights. The results demonstrate that the general strategy for
regulating emotions fully mediated the association between college students” SEL competencies and their positive perceptions

of teasing. Moreover, an exploratory factor analysis of specific emotion regulation strategies—namely “taking positive

” ”

perspectives,” “problem-solving,” “avoidance,” and “suppression”—revealed that “taking positive perspectives” emerged as

”

a full mediator in the aforementioned association. However, “problem-solving,” “avoidance” and “suppression” were partial
mediators in this relationship.

These findings highlight the importance of emotion regulation in the association between the SEL competencies of college
students and their positive perceptions of teasing. Effective emotion regulation could be a protective factor enabling college
students to interpret social behaviors positively and maintain positive social connections. Overall, the study demonstrated that
when the participants adequately used emotion regulation strategies—especially positive reappraisal—greater SEL competencies
were associated with more positive perceptions of their teasing experiences. Moreover, even strategies such as problem-solving
or the less adaptive approaches of avoidance and suppression could partially enhance positive perceptions of teasing, provided
that the students possessed strong SEL competencies.

Overall, this study contributes to the relevant literature on SEL, emotion regulation, and peer teasing among late
adolescents and young adults. Its findings can inform university student guidance centers in their efforts to cultivate SEL skills
and emotion regulation strategies, which can ultimately aid students in positively interpreting common teasing interactions in

peer relationships.
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