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2 a b
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t = ab / Sab

Sa a Sb b Sab ab

1

MD=3.50

1 N=506

M SD 1. 2. 3. 4. 5. 6. 7. 8. 9. 10. 11.

1. 3.08 2.02 1

2. 4.17 0.98 .30* 1

3. 3.66 1.10 31* .49* 1

4. 3.83 0.97 .11* .17* .47* 1
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7. 3.92 1.02 .32* .39* .60* .51* .32* .75* 1
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*p < .05
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Adj. R2 .51 .44 .36 .43 .45 .36

*p < .05
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.41 .19 p < .05
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Adj. R2 .17 .55 .10 .47 .10 .39 .15 .47 .19 .51 .14 .39

F 100.76*121.69* 56.22* 88.08* 57.36* 64.09* 92.81* 89.33*116.74*102.74* 81.80* 64.67*
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The Relationships Among Action Orientation, Goal
Orientations, and Motivational Regulation Strategies of

Junior High School Students

CHIA-LING SU BIING-LIN CHERNG

How-Chia Junior High School Institute of Education

National Cheng Kung University

The purposes of the present study were to examine the relationship among students’ action orientation, goal

orientations and motivational regulation strategies, as well as to investigate the use of motivational regulation

strategies by  junior high school students toward mathematics learning. Participants were 506 students from

eight junior high schools in Taiwan. Statistical methods used to analyze the data included hierarchical

regression analysis and one-way repeated measures ANOVA. The results of this study were as follows: (a)

junior high school students differed in six types of motivational regulation strategies; (b) action orientation

could positively predict junior high school students’ six types of motivational regulation strategies; (c) six

types of motivational regulation strategies could  be positively predicted by approach-mastery goal

orientation, avoidance-mastery goal orientation, approach-performance orientation, and avoidance-

performance orientation; the former two being the best predictors; and (d) students’ action orientation and

motivational regulation strategies were mediated through goal orientations. Based on the results of this study,

suggestions for further studies were proposed.

KEY WORDS: action orientation, goal orientations, volitional control strategies, motivational

regulation strategies, mediator variable
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