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R A HIE S RS K LR

AT S R Tt &SRS E I ER AN T ) SR & T R B RIRE AT Ry 2R - W
HEREILHREN REZ BRI - AWTERA T RS AR e E R, - SRR PR
RERRAE (30 ) - HitAHAE - E Rt & EE S EED) ; #E ATER AT 30
SY$EZE 50 s BPLEh RATR R (30 ) (EET - REMEEE - PR LREE TR
FEAINEERI B R (T-SDQ) 4 ~ TfTRFTERAHESE (BASC-3) , B{LTH » DILEHEITR
Bt e e - SRR NIRRT AL B R SRTR gy ~ MACET - iR B ER) =5
o SEEL SR E LR ORI - L SIS RRE ST - YRR R - BT TRk e EE R
BIIE ) NEERL R - Bt & TR LT MAERRETT BB N - (EHGEIRIEsT - HERiH
ZEPRBETR AA LSRRG ER LA WRET ST R - REIRIEAT FerE e A Fm A
SR - DMER it & B B2 8 =B A S R38R R AR SRR 2% -

e « it EEREEE ~ S5 ~ Bk & TRy ~ FETTR
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Tt & 1E#5% (social and emotional learning, SEL) /)2 HEBIN " it & [Ha 2 E G FH
##% (Collaborative for Academic, Social, and Emotional Learning, CASEL ) , FTf2(& - H&HEH A
ARG ~ FRERE S » AR AR Ee )T - AR HBREHEMG - MR CWEBERIE - B
PR FEEENEEERE - R g M ANEEEE - it g EEEE RO 2R
SRERIAEHEZ — (Durlak et al., 2015) » BRIZHA 1994 /Y CASEL —H BTN RA A K
ZARERTT SRR AR LR R R e pU s B B = R A i S B B R RE T R HERE
FOWH4E « ¥ CASEL (nd.) HYEFE @ it & EHEEE (SEL) BiEEARFERERNVEE - EHE
8 DA N RATHI A BERALR - TSR FE R FHRA AR, » FeREEiRef - DUE S A RS B iFnEE
FERE o HLRIRUNFIZE IR —k - MR SR  /NEEAE BB R A CRERE ) IAMRHVRERR -
RIS [REA TS SEL WYEEIR » 78 it &5HEE | WS EREY -

BT AR i i & (5 R B B B - REZEJLTRE R E 2018 fFRtG - 1 T15
TR REBIEACRE o 515 0 2019 4RIy ik R REEIE RISk | FHEE 0 B 2020 SFHEE) il FIEEEEE
BERTE L 0 HGEERGEE SEL 3R » MM R ETR AR I (SRR ~ PRZEEE 0 2021) - HEY
EmEt g EHEE ZHREE  SESFREELIGHEHEE L e EEGEST - HT R T
552022 DL SEL B ERE - [AEEAFEE 8 SEL YA - EIEIL S SRS A O - DA
KE L SEL —[FIE MY EQ ~ BEAE S - RN A MHRIRERE R BIHEREE SEL 3RAE » 2013 Rk
TR EAL T AL Bk B A A R B SRS HEE S - ME SR ETERAE - RS 553
BT R E TR - AR B N AR R S SRR E RSB E N - R
EHREE S %) SEL 3% » FIE— M EFAIRERIT g -

it BB ORISR - BIEE SR - EREE - &7F KRR - R
PR ZE ~ ok Bl BRI EIAERF R IIRR © IR S I #iTE % (CASEL, 2003) © SELH
T AN HTERLIRE 4 (Durlak & Mahoney, 2019 ) ANE AT FEFHE A AL & & fEH75 iR
ERFA BB EE S SR ] RR(E AW RIRETT Ry~ BR B FEELRE ] (Cipriano et al., 2023; Durlak et
al., 2011; Oberle & Schonert-Reichl, 2017; Taylor et al., 2017 ) ° FFFCEEIR - S 5EmRnt & 178 (Bl :
EE ~ fGTEB R « RIREMREEST) MR ARTRETEHREESE - BUSEE TIE2H = EM
B (Jones et al., 2015) ° A] BLGE/NEEAEIL G TR » BB BN —24 - FEREEIN ABRAR
HLH ) » 2R T R B INE EL o (RS St S RE SR ARy » A0{AT R4 Fl 22 B Sl
REFREEH CTTE)  SBSFARTE R E B s R BN AR A 5 B A BRSO = SRR TR
e AT o

B R B g e R F B B S it (b2 ST - S SAES SR B i A2 HIRE - SRSt e
FIRTT R AEEE - EREEEME - R E 280 - A NP Eal 2 e B4 L T
R R Z— « FLASEEZBMAT AR EEREF o EE - SR EE S HYRERN
TEREETAE - B0 = BEO -~ AE5R - B0 - FINEEARER - DUGED M B ZE 2 0 2R
EATE  IEE T W ERE )y o (a3 HEL) B EL B © FoEfE - B AT S AERE
A Ea R E SIS g A8 - B I S (SRS R T E R S EIRE ST - EiE
Tt G LR - SIS pEB I T A E T - SRS - BE - WS iR E A EE T
B - BEGSAE Am H A TE B R R — LR BT IR RERY T R R T R R

CASEL (2003) #f SEL WJEFE b " it FEHE2E 2 HEMR AEBIEHEEH B - £
FIETREG - S AFRREM - B @R 0RO M B E R RREAEE - ) AIFRAE
A i SRR ) AR ENR - BASREIRE - fEREPEE 5B ERRE S
HEE - S - —EFEEFEERI o R ILEITIRE o DIFIBEIRF RIS R AL - AR
FHIELRFZE » F/OE Tt g EEEE L B/ VET - BEEHE T g EEEE ) s i B
WA EIRHIREST - HIRSISAY Tt e EHEEE Y R KAIEEEZ » FLA R ER ST (S
TR R ST R M MR T R i - TSR E S it S R R I TR - R
it EFEIE G TR Z RS [ SRS - BRI G aRE L N - B R G
DI - MRS T ERE A YRR F SRR -

SRR - SR T ARTREIERE | FRERBIE Sy HEI S H B - FEREEL A
Gk R EE RIT A TE R B - B R R ES M E S ER T EE R o 58t
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GIEHAEE T HBRZRENS B - SREEE - SR G HER RN - REZEFENL
BRARRE - Ry 7LD A TEIERE S - RTTEIE G 1T o SEMRERETT R - EIE I G E RS
B EAGETHE - Fre DA ERnE - AproEEtE R LU T HRE

— o ASEnt e RS E TR YRS TR Z R T 2

= it G R REERE G FAR - S RAERETT R Z R ] 2

= Rt & B REERE % - B EAT R R SEL JTEE AN SRR (AT 2

SCRRER RS

FoPRa it & (B2 T s Rt & (T R BT R 28 - A e E et & B2 E
AN RBE - 1RTHE G 1T R E MR ERRETT Ry - SR 40 R BRIk TS A BRERt & E RS2 E Y
THBHEES IR ARSI ER - (REBENEEIRIAIHT - Te ¥ 40 5l B R O R (e S AR

(—) ik F15#2H (social and emotional learning, SEL )

L. ik S 1A 22 5 SR

it GRS SR A E S - FIEREMA - BRI ARREIR  SREEH
TR E A2 B B AR E SRR A ~ REE B ERY L E B2 (Durlak et al., 2015) < CASEL (2003 )
7Ry SEL A E R A AN LLUGE Le P IR DRE I BIGRERAN S « B— - THREZ, 7
HC @ fEEZEH ORISR  [ERE CHYEEE, - EEBEERES) - I HIREE AR E - #0hE
Ji53AE (1) BEREZEHNEBEL | GesEEHyR% H CrvER - 16 B RIS 25
(2) BnEFEEE AR - =R R M CRIE e, - E(EE - RAMZIREIS 5 (3)
R OB BEE  EERBCELE » FESAFEFREEE B0 W HAHEEBCCHRKEZ
fEd - - TEHRER ) - BT ERRES - fERR e AREE e - 0 H R
HYE FEE) - 0 0REE (1) BREHE « fERGEYT - BIAIERR - B H CIRIE K - I H
g SR E w2 (2) B HEMHMEERE « iR EEE - wEREE - IEH
BERVTEAGERERE s (3) FrEEMER  seiRBEHAAREBIERSE - I HEMEE K
SERREE - = TitgB% ,  BEARSYUE SR TR EE R HFEE AR A
IR A O ERREE - BLORe I alE (1) [AERERER « gREEM AT - BOMA 5 (2) &
BEA R ERRZEE UL it gE R ERERAESSAEE ; (3) Mgt g S
AR - IREGEE AN FIR S AR SUEER o BPY 0 T AR BERIRERY A SE RS o N
HEFFR A IEARIRITR - AEIAFRVEREE - BUORETA (1) il : RESE OMEEER] A GRES - 16 A
HWFHE s (2) BIZBAFIEREE « gERIRFESUE » it g TS AR ASISTERG : (3)
BB BRI ESRRRE AR AT - I HFREE AR BB, - SRR SR - R
PEEEARE | REfF S H BN A B R - MUN TEIEERSR - W MR E R R  RIERS R -
FLBEIE (1) MBS« sEIUEERE » BEeMENRRE ; (2) EHEERAE  iehMEEEZ
TR T4 - A6 HFRMEGE S 5 (3) RO& « BT E MBS LT - fEMORER R g R
TERE 1 S R AT O P e D frT 2 Bt N ARV -

WSt - —E AR SIS REEE I - B B E R - HEae R A Bk (e - &
RILTERREEEE - HEHGT  RMHEHE R EROR S - 17 - ABRRRLE - HO
B|IRFEA - ZEEFT S IEHELERE - TE R EESEL - BEEHE ) - AR
77 A ERHLER R - G Sl BT IR R REAR Y (F S L B - Durlak A (2011) fERFSEHHEIE
BEOMTIMEE 213 IEIFSE ~ 27 EHREBARER  FRBM it EHEE | RERT - B
TEE TR 10% » S5 B R TREIEGE » B8 L8 HEREFSE  METRAHE RS
10% » 5 FIRIFISELIET ~ BT R R A KESHEFEIE - el g S G EmaEE
FHRBEG RS  FENCERAERERGEI - B ER  ERGERE R
KRR 2 2 R R el % JIF2 % (Shriver & Bridgeland, 2015) -



776 #E L H B W

S (SLEFRYIT) 195 (Tayloretal,, 2017) -+ @A E RO AN I & BFHEE
DAt B R SEfR - AG R 2 BRI S A B IR S 4 - HPm BRIl A 13 #H
TrEh o AEMREIRAH BRI E: - R TR - ISR BUE RSN - RE M REEERREER Y] - MEh
e~ BRI R ERE o HHEF S AL TPRER - EEIMER T EEAA R - NEEREEUTF
frARREHE - SEL S EAEER G TR H C AR - A RTIE23¢E - HEERETT - SR AH IR ARG

AT FeHE R E it & GRS T =S R & T R B R R Z BT R AV L BRIEAN
PR REAKEL 5 EE LB T COPE-Resilience ([KIE—1ERT]) BEATHEIL G IE KR
2, (Frydenberg etal., 2020) HHEEFMIRRERET2% - ZERT/NERAVFE - 2ERD
BULEEBIA TR ) AR TT - ARE RECE R B AR R B RURERRAS - BFETR S5 TLMH COPE-Resilience
PEEE > S L B EE A OS] - RN 7R R G Tt DOE AL O MER R
B EME R MEIIMER EE - RBEFIES -

2. ik F A A R Z P

it EREERE BEENEE R A - 5| SR EHREEH MM ARG R
E R AL OB ST R EER - Hil @ BB R R E 2 s pERAT - B B
i Vygotsky (1962) Wt & S baE G - it @b 2a R ER » 30 AR HERERNSUL
MR FRBRN ATR - B IE RIS - AT e R s S E B 2= 52 - 36 B nf
DATERE & ARAE RS [ =2 Fr s b - (B (S B2 UAERA AIRE - 205 = A0S - FEG
HHEMAENEE R - 557 Piaget (1952) FRAIZERMRATIL - THELE B TEIEEE - 158
PR MBS 0 8 - 2 SRRV R - R ERRR A R RS R E S - BB EER (H
E—2 %) ~ BEERER (2—7 %) ~ BEEEH (711 5%) -~ BRGEEH (11 mPAE) - G158
FHERR - SRBMFIRYRE AN R ECETTEY  MZRANRES R & M58 R P By 7 B T
HEj - 55= > Bronfenbrenner (1979) $ZHAERERH MG - FhHRZ([HEIRELZAERITE -
LR Em 2 L R A HA B B = R (B8 IR R IS i E 2, - AR S E S « R -~
TR~ AMEZBM ~ ZBERAT » IR R R G mEL N T /e (MR R R aiE - (ERE R
BRI EEZEE MRS NME BN g B EE A RENeE - Zinil FI5HEEERE - 7
EEAR.O N IEBE OB EEEREE - 850U 0 1F Salovey B Mayer (1990) f2HIYTEREEREEET
R R GRS IR (8 A B QB AR BRSNS % ~ #ik - IE— SRR BT E S
B EEZHIER BT IEEEARE TEMRE - B M EREAIERNET - DU R
HJEEJT (Mayer & Salovey, 1993 ) e IEFEERERY FLIERE D4 B MR H ORISR ~ BHEE OISR
HEED ~ kA AR B RN 2 A BERRARE T - B bR mAERE IR A B A E B
e W H FRAYEREE SRR IERERE o R S Re R B 22 RE 1A = ERYIE
AR - W B BRI AT R = R EAERE - BB R R R R L SRR EINT 22 RE T R A
THsRIRE (Mayer et al., 2008 ) ° fxf% » (RRE ST A E DI ZE R LT FRYHEF » RS
HEZTTHIEIETT X G RIE 08 500 R RIE G o RIE G (coping) 56 T FAMfif
PSR R EAE R R ECE o a0 SRR DURBIE R AR A SRy BB - 22
EHEWAERY) - THEEREIRG - S ERE2EB D EHEAE  GREHREE - Ath
TE R EE R 5 Ak B ot B EE IR FERE /) (Frydenberg & Deans, 2011) - it & & FERAEH - FATAT LA
A GRE - SR SREETHE » 5855 o P E CEM ARG - M IEREN
[EFE /= » B it Piaget L EAVREAIZERE (2—7 B%) BAYSEHERRE - (7—11 %) R5HER
BRI - SRR E RS R RS RS R - HEREEE IR R AR ENE . — 0 B
F RIFIEEE N R BT D FEEEZERGE L RIS ELF (Jones et al., 2011; Lecce et al., 2011)
[i5] Bt S5 B A P L[] RE A Z BT R YL 22 B8 (McDowell et al., 2000 ) o AR E R 24 EEE -
W= R RS e 0 HETEEL R E R NE 2S5 0 2R 2022 F 1 H 1| HEE AT (4
SAE KLY (2022) BIHE - ShSEBYCH S R — kA L2 A B R/ NEFTZ 45 -



AL SRR TR -

3. ik € A SRR Z H BB

£ CASEL HRBELHEEE T - HRTC A ZBEIRZE RN EH Rt & B EEEHAEE 7 - I
AR EFHEE R - HE MR A A AR E o REICA ZEMNBUFECIHEE) SEL 3/%2 -
H: 2B CASEL S1EFTEBINGY it & B2 E R, - K SEL SREHEEE B EF - HAuEaER
T2 E e FE L ATAY S RE - BRI N A4S SEL B O MBS A - A2 HRAMRE 'R RIEE i
% - BB FEIEERE ST EHEGES - RN B R SR SRR BN - TEINETT Ry
WAL IERE (Kanopka et al., 2020 ) -

TR - BINSNERERERE A FF e EaT it & B 2 B R H N R AN B2 E 2SRt
FEARSEE o Cipriano %5 A (2023 ) FYRFFLEEIR - SEL SRERVE i n] DR A = it & (B FEHE ST ) IE

IREHUR R - i E SR E RGeS RIE A HEESES ; Tur-Porcar 5 A (2021) HIZ2#EE 22
AL EE#5 SEL SRTE 32 1% » BRI A B 1 S B R E 1 B BARE R -

H 95% WIEBIZETHARE T & (B8 2B R 2 REMFCER » B 97% 0 Ryt & (G182 E g
TimEHNEMHNEBERENRE  ENEHEE RIS - 85 SEL fUHEE) - IFEFEEREE
SAAHISERF (Bridgeland et al,, 2013)  ° i thA —LEFHRIIFEIEH - SEL BEJIAIIRRA 5 - HLLhlE
T ERCEER IR M AR ERt & B2 E RE A i - (HRSUEE SR E - AR 2R FIM
RS R DL R E AT - SR REER ARG B EAERTE S B - SRR 2 E
2% (Domitrovich et al., 2017) - $FEFRFZAVERET > Lawson A (2019) BYRFSEFRH » $HE/NE
PEER L E PR et RO & G R E RIE Y » BE R E K TRIFAC BRI, - HEBUER R S A O
REEIERE - ABRRERER R R it SRR B M AR - HEREETHEEHC
Bz DU E EEE AR AT R E S RRE B I RZH 77 - AR 42 Erikson (1980) HY/LFH %8 it & B 5
if e B AR/ NS B ROEAR R - SRR R E ARG R - WH B EERE 5B - KILaEE
F B AFHit & 57 A R BRI RE - [RGB & MY (B A SR BT SR IS B 5 - /> 22 - BBl SEL Rl A
BRI E (academic integration) - 7y EiEdEim LA R SEL - AR E IR 2R Y2 E

(Durlak et al., 2015; Snyder, 2017) < SE(EERVIF B - ZATA] DIETEEHINECE SEL £VIHIIRE
W - HERAEE R BRI ERE R n] DUE I E 150 SEL #7175 - B EHE SEL #7IEEEER (transfer
of learning ) ( Greenberg et al., 2003; Oberle & Schonert-Reichl, 2017 )

ik & (56 RE S EHE AR B 2 v HO - U A\ 32 Ry A RS Bt R B B ik & B AE RE TR
B o It - $HEL) PR R R & B RE IR RSB IIIFUAHE L& (Alzahrani et al., 2019;
Chin, 2014; Denham, 2006; Denham et al., 2003; Kemple et al., 2019) ° &%% - it @ &G HE %R
HIER A B R VEN - BR T S SRS B DAAN - /N R rh ERRE L A7 B EE R ( Bosacki & Astington, 1999;
Durlak et al., 2015; Elias & Haynes, 2008; Mella et al., 2021; Organisation for Economic Co-operation and
Development [OECD], 2021a) - %)% EEH BB AT & SRR I TREI S EZ 2 Eif - ERE
CEE R E EYIRIR (Berg et al,, 2017) <2 W5CfE L & IBRERE EE A B2H AE1E @R
SETREL ~ AL~ TAEZRIR B E Ak 25 R B AERH (Brasseur et al., 2013; Cohen, 2006; Denham,
2006; Guo et al., 2023; Oberle et al., 2014; OECD, 2021a, 2021b; Schoon, 2021 ) ° Denham (2006 ) ##
BERIURTEH - Sh5 ARG B RS BT Ot & E R RE S - B & D 2 B E N
TEE) - [FIE B CREEL AT AR B AR LU B - TR E R - BRE WD o MR BLL Rt &
FEREJTRETEIEN/ NEE— AR Y ERSESRER » 1T HLFF RS B N AR IR R

S SARTE B B 2R T 5 R B AR AR T RE R it B E E ) RIFR A REEAER - #HAEER
BRI RIE » 450 AT DUR 2 2 203 B B (B R AR~ B9 B » 18183 e H PR et &
TEFEREST - L& 15 FE 2 E Red (e e 2 AR R BRI E RIS - 218 A BRRRIRIGE - B2 IR se gl
RE - EREEFIEEE - sEs) R A AR B - B A RER - DUE IRy EE
RERE « TE1T R b » ShSORBIE T Ry ~ NBREZRAIMUEAZ I A - RIEIT Rl - fEB2ZER I
REREE FHIREE - TRMEFGHERIMANNE - BN "G EREERE ) 2R 8E R
STEE TERE ) 2R RIHARHRTERHE BT it & (522 E AR R AL 5 2E S & 17 Ry
RIETT Rl 58 -
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(=) Blit @17 %

L. BUk €117 2 Z WA Bl 3%

Bt T REEINZEEH S & - AEEME SR A RENIT R - A -~ ZEMA
STEELIEE DI ST B R A 29T - S8 E DR O BB R R A & 1T R TR0 5 By
FLEEBIREA S AR REIE S » X R RIS MR & T R » GIALE S & 1T R oS
it Z PSR ERA R - BURRED A BT R 2k B it A #8755 - WEEEI7 1T R B H (behavioral repertoire )
DU R ~ FOoR] ~ s AR A8 (Batson & Powell, 2003; Grueneisen & Warneken, 2022 ) ©

Bt G T REMAREF] » R R ERE AN ERTE - 2 EBER ~ N LA B -
WIHEEN ~ B ~ 2 RIS ORI ARITT R - o AE AR - TR - AR
Bl EAE - KRBT Rh=(ER : (1) B EH AR R BESEEE 5 (2) EHAER
Fldz B (3) BEE DR - St TR TREHIRE—REST » SUIER=IENH
WATREHIRIEE S BIRT » BN IR &7 - EAHRE L - TEjfTRAIL
B RBEE AN LIRSS SRS T REE B ATECH - SERSB W TS E TR - 1
EEHKEE O THEIFER - R AE B SEXEEELASEGEE - SR « Y ERAE - F
WE1T Ry R 2 S SR e -

Bt F TR F B TR (altruism) FIBIATTE (helping) 22 (Bar-Tal, 1982) - {H
Bt ST RAFMITREMS L - BEEAN RS « fiEEEEE AT R - FHEELEF R
HITT Rtz iR B R E AR R A FREEE B - sfRRZ T B A T Rt b - NamE B R
FEREAEIL ST R WIR BB T RS R A AR A (S8 - 20 EHE RS e e R K I E R
# T LA Ry #iit & 17/ (Eisenberg etal., 2015) ©

2. BURk &1 2 Z Pl

BB T REEIERR Em A - BIEES MM Caltruism) -~ H{E (compliant) ~ [E##
(emotional ) ~ 2Nk (public) ~ B4 (anonymous) ~ [ (dire ) 5 ( Carlo & Randall, 2002 ) « HH >
T ) RTEERE SRR (f1a - REEEARZGIImREEE ) riES N EEED
TRy - Al Bk g T R B (E R AUt & (55 2 A RF (Alessandri et al., 2014) - il & T RHIZE
EIRRE=ME - SRERRAAT - 55— it EEYREE  ZEIETRAE L ESE E A
BT Ry » R BIt G 1T R ANJERSC R - &8 - TR IMAVEER - 58— - it &2 iGs « [
ZFTDMEE A Y » BRI MR MR A A2 - SEE AR B T R TR AR - (AR
o KT i A2 - I X R AT REM D IR - 5= b &R Em - ABDEEERY » KR
HIR T Ry LB IERR G - A BN S HER it & ACHR ~ (REFIE & BA (R et B iy — (B BT A - ik
FEEHE ST EHEAMEETFEEYA -

BT & 1T AR AT B, - N BER R & 1T R el 2 2B ~ (AT K - Rt R - it & (LFE
12 EEREE B RGRAFRRA A - AR L SRRt & 1T RE 2 Eisenberg (1986 )
fRE T A CHEERAVEE, - SRS T RERSEAN (1) HIEEREREM AR
HE - A KB EEEEE SR ) - BRBE ST RRANMEER - (2) FHED
TR ~ MEZBAEEETRRES « #a T AN - i g eiHb 5 Cre ) R - FELLER
R R R TEINRRGE « (3) BE—178) - Bl & 25 B 1T Ry f i il 52 51 2 1 K R A IR -
A AHRRRE T B FREERK » (4) Bt T RAVEABIEEIE - REHtETRE - BEEK
PR ARG R - SR H R AR & 1T 5 - W N EE & Bt & RIS - B BEA A
LRI G T R I RESEEMA - EE L R gt A E L H M A G AT -

3. ik & TR S R R BBk & 1T 2 Z R B E 52

Bt & T R R AN HAE A - SEEER BRI TR HERwE LR REMNEY > e
G SRS R EIAI TR o Bk G 1T R AN A BB LR BIRE BR (R A EERRE - [ 2 (Bt



AL SRR TR 7

L EENE (BER - THEE > 2006) - SERBIIT 17 R 24 i (EfE 2= R AR 2 Fila -
MR~ e RWEFERAKY  BIERES » WEHEA - BETRZFEERER (BIEE - Z5F
2019) - W5 E B R EZAT - WISSESAATA S - itk g G2 E - DA it e
1T Fy - Midlarsky ¥ Bryan (1972) iff523230 « SRR IR AR E - @R BE LT
R o WtE— 8 - IR AR EEGH LRERTE - MRt g EEEEERE » reiR R E S
FERRENTRNS - SHEEAY AR  OEATRELETFRERE - DUERR i g 1T R KSE -

T EEEE LRI BE T TABRYT , » BT RS IE AR RIIRE T - BFEE R
HOE - TEMRERE - S BPINERS) » B MEfRREse - S0k « BT EAER AR © %
Temt S T 55 - Rl - FERMEMmIY A A8 - et g 1Tk - BRESHESER
PR BT 5 22 AR W] DU SR T B N e AR AR £ 2 S R A B T Ry S B W RE RS » [RINF[RRE
4847 (Schonert-Reichl et al., 2015)

R R AR ST R FE 2 OB - E AR FE I AR B o s - 1R8240
HIFEEER L it sErh - (EF9RaE3R » Blnt @22 SRR B E EEPrvint g 7RI - 2
BEEENRE - Bt 2R S EN S E ) OIS EREt 1Tk - R EEEEEEN
B WiHE G AR TR T ELE W EE R E N RS TR - TR S E R R AR
IEEE HAZELER - OECD (2021b) $TEZ5EERY 10 5% K 15 A iyt & 1S ot
PV 15 BRBAETEEREFET (PURE - SLEFE AR FIELM AT (b2~ B &) /1
HFRIR 20T M EEE RO RO - STERA RIS AT - Bhat Bl Khandai (2016 )
WF2E R4 it & 20 2R - #8320 AR pit By R BB AR 22 p b B0 = A BB 4R 5 Molander 5 A (2009) Tiff
FEEON = E B IR B ARG RERE ST » FIAERREEHENIER L WESTEESNE4E -
TEARIG T HE » P E 22 B (2014) WSSl BRIt & 178 » SR ARIEEERFII4 - {H OECD

(2021c) HIWFSE » AlEEFR 15 BRAHRYERAE TNt A MIE RRELRE L EL 10 BRAHAYER AR » Hik ErE s
VIbEE A SRR N (OECD, 2021c) - AR E R & &8s @2 A fEit &
FEFCBE T IHIZRBEF (OECD, 2021b) -

FH_ERAFSE - AIHIERE RO B = M A\ PR (R B & 1T R 2 [ B AR - AW
TR EEAEE (TR » 221 Goodman (1997) EETHREAY T REMNEMGESR ) iy THE
NEDVE (4—17 5%) BETFEE-EAR ) -

(=) M#E17% (problem behavior)

1. [T 2 Z A oA Bl 5 3

TRIRE TR B EIEE EZRIRES - BRIt sR MHRBA S A - 20 T 1T R, (behavioral
disturbance ) ~ T /[ FH 3 JE % 7= , (psychological adjustment disorder) ~ " {717 & , (deviant
behavior) ~ "NEHE{TE , (maladaptive behavior) ° RyffElfg5 b HIFRAYFH B E it g iy 2
Th » HFERNRHEERE - OHERZDRBRERS - —B SR "RET R ffRREmig - 8
WA NE FRE TR R EEak B OAEEE R RE R E R N ZRi S - Bl e 4N E
Th » ZRIRIEHEEFAMSEE - BT REEE « ikBES2 - g - 748 90 5 -
A B RHERIR R ERVEE - MELERTT R (aggression) B(HEELMETT R (challenging
behavior) (Didden et al., 2009; Radstaake et al., 2013; Radstaake et al., 2012; Strachan et al., 2009 ) -

Kerr % A (2007) HYRFSEFEHT - ARIENEHT HEEBEE - EREUNAEEME ~ #1
THRHIEER - 1EHER RIBAL HR OGS - BENES) « ihEEfE « i A% RMERRYA
AEREAETM SR - EREE - BfIRAE » FERENAEE OEEHE - MR E S s
A REFTFEEINEHAE » SR RIFHIEFEEEST » BLRELUIER B Kod b SR R i
A BOEEIREH - IDERELE UL T R FEE R - DUESEFEN SO REERA KSR
% BRERRGEEL T AEARE (EHS > 2017) -

WS RERE T » M —E g IREE - SRS R AL - R LR ER R HEE S
12 - R M2 22 R HER AR B #E L se 1 B IEEE S T2e - e B ZEEEE - HEHERY
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TE MRS S B E LT Ry R R T R RIS AT R S Ll e H CRGIRER - FEE H Ot RaIA -
R SBOREI B R R T Ry - BRIt - FIRETT R M & WA 2k - A2 #ET - B - a0fav
BYGRIEHEEE - FOEL BV SR M RAFRIIERESCRY - SISt S RE AR R 2 - 2
AT R HIRRE o

2. PIRET 2y 2 P

RIETT B B NTEM: (internalizing ) EIYNEE (externalizing) 175 (Achenbach & Edelbrock,
1983) ° AWrFeATEZIMET R » B2 Reynolds B Kamphaus (2015) E5THREN "7 AFE
R ESR  HHY T EEHT (2—6 5k ) AT EMEA ; & Goodman (1997) EETHREAY " REEFIIK
HEGESR ) P TREREFDVE (4—175%) BEIGPE-EAR ) - MEMSAESETRIREN
S ANERTE - WALRTE ~ 1T REIR ~ SEFERY REERE N EE - BRI T Ry 2 Bl am 4 BIER AN T

o ANERIRERYER 3T S - Kostelnik A (2002) F2RIELNFE(EMEE: - IREFHIRYIAGES
REJTRIPRS] - B4 5L SR SE R R PE RZ TR SR I SEaR N 2 - BB E SN 5 TS I R E M AT TR
R - BFEIIET A ~ 8% - B AR RTRENE - EEME R BB TRy - E 4SRRI -
Qe i PR B [P 2 B [ADR B ) S RGBT IRE - BB — (A R B 2 R MEREEH
BHEIEZT » [ERETEEESSE - BERFELEZRAE - E2EFRBHIRIE - EHEjth2ig
B « I > S5 AR e R RS R R B R BCRR TR REEE M A FIRESAH R B R 2 S 5
TtELREEZ — - FHh - BE R RAYINERETT R - A EELE  HR AL - BEEIE
TR R TR B R R - SR NLRERERYER 53 - FHHEH Edelbrock 2 Achenbach (1980)
MARZ AR - RERAIT R A& BRI EREE - BEZ AR T 53 o PR IR - i
FEVERZ REBEMBER - B8 - GRS  BEERE - B2 BRIt - REZERIHENFS
A RS — L L HYIEAR

WEMRRMZCEH - REANCMEEERRIAICEE - BB H LA - AR REEIERIT -
B= 0 ATRIERIE S BIEEFENIMENY REHEEERE - 945550 « $#LUEREME T
JATERBAE RN o M = R - R R R - NREMEFF R )T - JRI AR S S R T R
WERENERE - REERE - BIEEE S EECAYEEE - MHEHE 255 SR A PSRRI A
H o YRFEFEE IR EE (Rubin & Asendorpf, 1993) = 5VY - @ MER TG AGE0 43 - BIME A R B
NBRBAGR » it & A EhRTERIEE T - FEEMEE It &aE)T - it & ae )7 o] EFE U EEZ R
EAEMERGEEER » S EETR - B\ HEREmER - FoEERRE 7% (Hallahan et
al, 1999) - HEAEENEEEEREE © (1) HENETS ; (2) BRIt EEmesss o (3)
BEREE (BCEMA) FEEEY; ¢ (4) SRAUTENZ RIS BHENETT + (5) s
TBEZASRIETT  (6) IREFEERIENZETT + (7) BEEHRIPRETT ¢+ (8) HEMRIIH
7j (Durlak et al., 2011; Gresham & Elliot, 1990) ° fxf{% + BEREAEE : 35 (2000) P20
BT R SRS NAETHREN B NRTRED » JRET RS AN T R BN BT Ry © WATEAT Ry PR A (R Y
RIREEFEST RS « FAHRSIRY - TR A « MHEtHRRY - BRI E T - b - SNERTE
L) AR A TEEIE F IR E KR - R E it A ERIREE - BIRIPSE - ji A fE AR
REAT Ry o 1 AN LRTRE R S Fr IR B A — T BRI (R S FE - 35 B (e PA AR BRI TR R [ A S - Rk T
REFE R FCEEPERIRITT RS - BB H QR AN St SRR  BIET R - DU B AR
[EIHF 5 e e AR B B B R R R S fa b - RN T R0E 1T Ry B (Shaffer, 2005) -

S5t F 1T R R ET RES - 2 EY RAEESRRERG - IR E (Deater-
Deckard et al., 1998) < BINIMIFFEZAE DU T BB IE R AT BL St & 17 S B Tl B RARIIAI R
WRRE -~ DHRBRIEY - B8 - BT HIEEST « [BHEFRET - RHBMRRARER EDIRE ~ B
TARMIBALR ~ #E T B T) » DR REERE - AR FEEERT R — 2 E B 4 S A AT T Ry
HIRAGR - PTISRIRIRS SR ARSE I, - BUR T ) "R T Ry — (AR R 3% iR -

M AHFE AR R G 72 B4 Sl B T e Z (B AE AT ~ RES RE I HNZE - A & EHEE TE - 45
B4 S RIREAT R B ER » BRI G S 2 FIRE TRy - B S RS R AR R - B
HYERE R -
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3. ik G 1A S R PR LN R A T 2 Z IR E 52

it & [EFEEE7 (social and emotional learning, SEL) ELEEBEE K AJEZE BRIV IEL 47 24
MEREFREE ~ /NEBA  RERAE R AN (REEA) HIFE LA ERYEFE (Durlak et al., 2015; Zins & Elias,
2007) - itEIEEEE R I RARARE BB RAIE R DU BRI AR 0 i
SET R JE FAHRA S5, ~ FipBEURERE - DUETIE B8 H N2 E FEFE (Durlak et al., 2015) © jil
HEEEENIFRCARE EE W B EEHEDE RN AT S EERRE B B2
1T R M BRI B A E AR (Durlak et al., 2015; Santos et al., 2023 ) ©

FERARFFCHRH - B E A (2022) WFFELhSABATINGE « ik ERESIELEFERE I ZRATRZ /3L
B KB ST TR SRR R e - — B B EsE I e T ohRE st &R 1 Z B A
R RN S RE NPT RE LB e 2 B A TR - Fhe R R RE A S -
g A (2022) DAERIEZOEE ~ B2EMKL - ERENECEHT E RA) R R A s 5 FRAIBEST ~ BB S
REST ~ T RE S ELERERE VNV - [FIRERF RN RCR ARG E - RSN ¢ T R S B A 5
AESIRIE R - BEMB R EEREAREHES ity - B EEMERE EREER
ER TR AR - it EFRE N EENNTEE (KB &) - MANAEEEEZL T EHEERE
RIS SRR & TR M RRE T Ry (HNERTE ~ W LRTE ~ 1T RIEAR ~ BFERTS - 2RISR )
a7 X

BB EEAE - FEENLE R BNV R R B R ME T R AR — -
REETR RER R EFVEY » REEEET HAEE - 2 —EEMEEiE (Briggs-Gowan et al.,
2001) - ERA O] AR B OR rE [F] S B ERY L) St B L2 BT o ShSAAEL) Sl B EEE A HIRE - WA TLARF
Gt S HRE T R AIEEE - B AR S E AT S SRR E o EE -

DB ZFRBINR R ET RO E E O R M AT SN E - B f i EERS e
BPEMNET BN EMEE T EESENREERE - RS g EE AR aLREET REA
{HBFLREAINEAL - DIBEEREFEmE LT BEE  HERMETENESE - EEZTEA

(2012) jHE ¥ G B IR AT R B O B B B B B AR SE 38 B » 3 28 S BRANEEAY TR — I S T T B PR R
YO B P G 2 ] 2 B TEARRA - (SR AR RE DS OB GmRE ST A E s - T O O —

J5=H » Baker-Henningham 55 A (2009 ) #F 5502 BT 4h 5t & (548042 » BEBRSH 5E B A5
HRARNTEE  WINERERVEER ; 0E AR S S S EEERTT - O R R L8
FidEE 8 - EAEENESRE  HHEERTTE  DUEESFRER - MFFr2ieinil 745 ke
1T Ry EELEL[E] (75 B AR 2 B TR - AR [E 05 AL 25 |34 i S UB R E R - A E S
8RR PR ATZE A A U RAYRE ST (Beard & Sugai, 2004) © Wu %A (2020) WFFRHE B2t &5 #
BRI » RS T R EEIE  MRET R EEERIEAE RIFIES - HE - S5RE—
& TRETR ) Btk HEREEMMAIRZEHD  SERMERINTER - MRHEIRERRS
R E R RARE » SR RER - TRIET R e RskE L - WRBE AT LE
BIFSK - A0 T RAETT R, R -

AWFe2ZEINRER TR L it g BEEEE AR,  BEYERERE B ARE
£ REEER  REAREEENS  6EZEERERT SR S TR KA R TR - L5
MEefR A B\ JEIR ~ FRIARIIEM AT R -

AtFeZ s R R R AT

B — Rl g B EE A ER - BRAYRE THSTR ) NFRIAEE S RIEHE -

Bk = Rt S B EE ARk - BE5E TRIET R RIS SRR -

R =« Rl & B L% - TS H N T &R S ST B E R TR -
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(—) Wit

AW LA & 1B E 2 E T R B Rt & 1T R BT R B R - REE G - HEH
BT BRI G SRR E TR - EHENET R A REBER LB G EHES
B%E% - SR BT RS - B DI AR T REMNEMEGER

(T-SDQ) 4 ~ "{TRFFERHESR (BASC-3) , METHIM - DIZHBEEHEERIAT - RHG
ETHET T o FFE T ERE R HRIAICERTAE - PR B H L
SLABEY] - RIS BT R AERGIR DG SR AR - 38 SEHEARCE ATA 5 (R 17 B ES A R
B3R AR ERE T AT RE R BB - (HENFF R B[R — (AT E BRai g T
EH PR ATRERRE D fRE - e BIRET R AR - IO - IRETERET T h &R R
FIRTHIZE R - DUE— R EfRE SRR E - HU B2 (S - FE e H
R E BT - (ERFHE Tt e BEEE TR ) I TR -

(=) e

At DLE A IR 5 AR E AL T R — B T4 R E R R R MR BT CPEEES < 55%) -
FYEEHE 30 A58 - L5 60 % - EWBEH - —PUREEH - S—PREHIRE - EhaHE 18 &5
A R 12 AR R - PEHIREIRE 18 534 e 12 2R AL - B S INE /BRI g 152
BT - AR B LM S AT RBEREE - EFTES% 40 5 B B e 1T H R m T
YRR AR AERYRNRET S - B - SERRM A EE -

(Z) WHETHR

1. REME N E R (T-SDQ)

5 JiE A1 IR 8 9 % & 5= (Strengths and Difficulties Questionnaire ) f 5 T-SDQ &= 7% ( Goodman,
1997) - LRSI EIRARE » SHE AT A LNE - EROEAES EF Bl ET R (F
s BRI INERIEE )~ AREERAGR (B0 Z2AAF—EFIAR ) ~ TRME (FIa « R85 2
REGHRL) EEERE (FIA: NLE ~ BEEHE - NEERAFR L) MIGHMNE (fIa: HELEE -
TR RIFHERE ) o HAlE R NEE (total difficulties) 73 =3% » HAFZERGR ~ 1T MHE - EE
B R EREESERAHEK - §H0 TR BITRE—IEFS 05 (FEE) 1575 (FEHEHE)
K245 (BREE) - BHiETETERGS RS - (AR ETREZ | MRS E2RES
s REMET R - AR T-SDQ EFRMUAKH A Liu A (2013 ) BYEEREHSCHEA -
HERAE RN — S EEEHE R 72 2 .86 » FHHIEEHIEL .76 £ .88 » [FAIIF A RIFHI57 I
% (Duetal., 2008; Liuetal., 2013) ©

2. {74 R R M E R (BASC-3)

TR EFE A mFe (Behavior Assessment System for Children ) fiif# BASC-3 &3 (Reynolds &
Kamphaus, 2015) - RIS DIZAIAIAE EZFHEERT A E ST - G5 11 #o &R @) - 1F
BIME - R EFERES) ~ W8 - FRILAL - B8 - BALE - 0BME - WETIRE ~ ihAZETT - 11 {#5
R AL 4 (8 &35 YNERTRE R RS IS (Fan : 8 DA% E 0T ) s ALRREEIEERE
SR LE (FI20 « BREHE.C) 5 TRENEREIEIRE - R REFRME (FI : B5550)
T ER RIS EIERE T ~ FOBEDhREMIRE ARy (BN - pesdE fETE BEAvEHL ) - 3143 F5=UER M Likert
HIVUEEESRET > - B T IERANSE L B THERAL L - bl o ~ 3 kSRR o SNERIRE - NLRTRE
TERTERESSRE  (ARMEETRRS | MEERY»ERE B - REMET R
Do BRINE—BEEE R 87~ .98 » HHIFE R .58 ~ .89 Wi RAFHINZAXUE B FIRE S (%2
BHEEA > 2013) -
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3. REE IR R & R 2R 1T it R R K 2 BT

A7 B B i A B R SR AT R 2 S2 Sl R TT I IR SRS SR AY T 1T R R R ITE R (BASC-
3) o M TREMENEREER (T-SDQ) , - HFFEHANEIES R ZHY FAVEERE - Goskd
RAERZEREERE - D EWETTR 6 LREE - RASERIEMRIRITR 16 - e AHE
OHGIRDL - DMER B R BB 2 2% -

(1) it EWESRE T ENE

1L AU R
BRI R ) o J2E T RAORE ) R R SCEROR

i ok " BB ERERRE ,  TREA, - TEESC > TwkE . o~ TIEREL o T SEER SRS -
WreE SR R R AR TRk, o TSR RORSIEE AR - Tk, SRS T RE

HiEeR | TigpgigRee o T EEHEE | 2REEEWILGRE 0 T1EE ) SRR EEER
BEHGRBEE IR ST  HH 2 HEERE RIS EE HFA - RBZEEMENEE S
EEAGREREY - ZIE T it g B E - (R B - AT R R A
s o AtseEE Tt S B EE G E  DEERAREY M LR T COPE-Resilience (Al
JE—18]R ) ) EBEEIZEMEIEEFTE ) (Frydenberg et al., 2020 ) BYfEE T BRI ET2%E -
FE 5 T A 18 R O B 22 v 5oy G ARAE AR B 0 G E Wu A (2022) HETATALIISE 0 BIEHE
4 F 8 L ENFI G TR REMO - NEEEYHFEENRE TH "5 REFR , (Early Years
Coping Cards)  [EFEBEZRIEE) ~ A TN EE - EMEE)  BIRBIEEISEEM - TOREEFR ) EET
HPIE G T e s R i bkEkiE s - EmEE T E - S MEEER AT DR E R EREY
TEEETRIE TERAS T - MR RIS it & (B 2B AR 5 R A NMEEATER A
W RS S R RAfAE R BT DL R SE s 5E R R Fr o - s i & 4 fl SR ie TS B
DA R AR R S T - I HE2 BRI A BEOEE - BEmE i R B - RS FEIE A
Eilfth N 53 o ARIFSERRZF BIYNRE s a T AL EI AR G 48  EFEED  BIEE  RIEH - EH
BHEEESENE - B2/ NG FER 2RI - SOEEE TIERE ) EZ ST 0 R
FNENG AR - EE TS A S BE R E TR 1 -

#1
B A 2 AR B A R
FEHRH Hhei
(— RIS ) (SEL 2R A GRIZISSE))
VAVAN Sk S Ly | G | 2
5 EREEhFEIER « FUH - BB it -~ (R - R
HE AR FRH  ZER FBT it 5 78
L Dlit g &R RE R T -
o 1. DIEEHEE R - YRS B R - 2. W ERAER - BREREE) A
;fé/\ - 2. FEERFER G  sL0F I R P AN BT - EIES) - BIREIET)
N A BB A NEESTA - (fEEh ~ Fscfnandh ) -
3. DEREE®) - ISR o
= N :/ﬁé I*fl\\ ’/E&,‘Cﬁ’?‘s‘
) T - TGk B IE e

(2 : BFFHak - B7JOME) -

(Al = TefeFifarl - WIS ) -
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2. OB T R

ATz it GG EE L - EE Y ET RIS - BE RS S EETEE 0 B
A SRV ER S B R E R R - R AR B ERE - RIS RIS A RERE
MAREE - IR =R A HosEs M - Rl ESS3UE - BEnaE N gkl ZEE
B - BB g EEEERERA HEEEREE SR EEERES  AEE - iR
i AEVERER S EEIRAEE A 51 SRR G R R - B B - SRR
HERT - FEEIASETREAE - REEAETE "R EBIEEHE AN | 2 BB EE - fERE
W E R B B E R - AR e SR RE YN - It R IE S K/ N
BN B RE NS o S1f22% 7 COPE-Resilience * — &M & 3 & 8 k4 R ATERFE - COPE-
Resilience FHA2 i BMRIBL) SRV ZES (FIA0 : i ) ETHFHEIE - PIanEEFE RS S
{EFRFEEIEARAMEEL (Frydenberg et al., 2020) - FRFEEHCE S G B MRS R RERRLS - PR IS &t
B 0 T AR LBE 1 YETT il COPE-Resilience 2RF2 F RERYEUE - SRF2 O BT My &
B HERRLA - BE# R T1E COPE-Resilience iFFE - REFS &t & (B HE 7 1AL LRI Al R (1)
B E TR R H A - SR E O R SR ARG - RS THE
B, TEREHE ) ; (2) FETERROMA « BEEL ST & 1T R0 Gk ELRE ) 2k B fh
NBGE - BREMA » RS Titg g, » TABREY, 0 (3) E=ETE R OB
WSLERE BT - B GE AR IECREREENE - FERES Tt g EE, T ABEY 5 (4)
EVUE T RS - SRR E MR A - TERES TibgEg T ABET L (5)
B FE R Ry sy S EAEIEL O ¢ BGHEL) SR 1T R R RIERELRE ) 2k Bl At A BLE ~ RIS = B
& IatgEE ) T AR, (6) BANETEEBEY  SETRENSEESERE e T TE
TEH,  TEREZ, > "HEe8g, o AR, - TAEEERRE ) A0S - i
BHFE 2 -

FHIRE ) COPE-Resilience ARIE AU 5E5#E T SEL FAZMMEAYEEE: (Wu et al, 2022) -
R RBERS Y NG EN U EERIE B AR ETIE MRIEL SRR B S I T L AR %L - LAk » S
J&M: (culturally responsive ) 1E SEL FRAZEHHIE A HIE S E 2 S FF - WF9ERBE - B bEEEFE
Hit B EEES  TVEREES it & 57 E (Mahfouz et al.,, 2025) -« BIARHFEANEE
AR — E RIS R - FIRFHR A TIE E9RVAIT AL L ETE - BfEmE » EEAL
BERFHNAES + (1) FEEBEVEEEE 2 EEE A HEE ;. (2) w3 Tikg
TErEEE Ok | Y SUERE G REINEE R TR 5 (3) ETEMSSE DIY B
WSt EFEEEGE ST 0 (4) FEEERERRE TS EETEE) - PIARINEEE 5 (5) ER (%
WIEREEE) BEETIWEE A REBRE S ENT BRI - R EERENEE &R (2
T EIIS AT RS AL R G - B R MR IR WEGEE R E R eSS
M PR Ay > RIS [ RVER -

%2
COPE-Resilience (RIE—1ETT7) BRI & [HHERTE
R, _ -
AT AEEE BEEHE
G RE L R =h
« HES I — R A
e S % UM IRAEE -
fﬁg;gﬁ#&m% MRS - « R E R B -
F—E/ %5&5/%@%%%*% T — (B EEA R RS « B S o s AR A SN ST
wfhE— el U - B -
,E/\} ’ o GRS — ‘,‘i" . .,%4%» i I o
i A — A S — R A7 E OO

FEAE A < > AEZT ! >

« ARG - AEFERATS [E

T A S AR S R
HO B -

« R H OF R R RS




#2
COPE-Resilience (KE—1E)T]) ERERHTELEIL S EMEIE (F)

R=AEL SR LR e 7

785

AR .
s TR

AN

EEAELE

BE AR

TEREPRRIEN TR 7

« BESTIL AN EIRA LTy - S
BEIRLEY) - BB SR AE
BRBEAE B - BB

« EEBAEIL LA M A\ 3= -
< SERHELIER - B ar -

BB
: e o A BRI - - REE SR - EIRET -
| eSS & o s -
§®@1 ﬁgggjiiﬁzga - LA —RFIRETR &1 - B RIS - B
R P SSRGS SHE T A RIS - ST -
o - FEFIVP AR E TR« S S A N
R 5 DA - 553 BT -
52 £ BRI -
~ R AR ]
« BESI AT IO B R -
S S E s ’ - Bl A A T S
ST ZEBFH " ] -
- BEH5Y HL BB 2 1 175 \ s
BoE/ R, RS TSR g e -
BCBIBE At LR e e g A TE IR -
*ABFIFIA L E?ﬁgiﬁ@ﬁiﬁmgﬂ  HE A RSO AR -
A% o 2 NEESEENN
* AR T T — ;i%aﬂ@kﬁTﬂm %
A A - REACHEEE
&k o
- FTREEET B M -
PRap— « B LR SO
e B 5E - DRI 5% - T EL L -
SIUE S et - HORHIR T S 2 BRI A NEZARE - R
g o BN  ESOH A - BB -
) e - FREES, ST R B AR SR & LT RO A B ZE -
Y- we- SHE SR BRI S -
o - £ TR Y AR R L)
fy 7, -
BERMS FATS -
- ERS R S A e
B By S h 2 R 5 -
5= T - SRR Ry o e 1t (AT
— st : « SRR A SRR U H
e o bl s AT BRI 7+
SEGFR BN - HE EEI SR - S P .
; St e b oA EEREATT -
" L R DS SRR - N el ——
FKIEEIA T - SRR A - T
BRI AR S 0 .
2120
SRR R EE R g
— TAHA MBI - - EERIEER A -
S « S HR MR EERIBR IR« K058 2 SO R B -
s wEmEese LRSS R R EE IR B SRR B -
5 RN - o SRR A f I R
I CHEED  EEAT - SRR ST -
NS BEHE - I LTI - o S P57 B RN

« ERE ARG -
< SEINE BT -

HCHIIER -

iR RITRERMA AL EERE -
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3. ik 1 R B T O Bk B

HhiE SRR - BRBRETRGRIINE - S RIS ER TGO # TR - AEIGRREK
FOEH O - MBS FEFGER T BT ROk T2 IR TS RFRERIEN S - Hak
ENFEEZ - UMY EER - 400 (1) SEPFEEERVERGE - &8+ (2) 2EH
EREIRRTEFERY T  MABAEER - RSB RS R LA F1H 5 (3) FEACE:— RAVIEFEfC B
REEHETEN ;. (4) DRGHEERIE LR TR OB CHERE 5 (5) LRFFE @ B
NEERE » (6) KETR - BT UG : (7) 2F78 « BFLs 25
BrE s (8) iR ORHE  REHCHE#S - BENS OB REERERESE T
TRIRERTEED ~ TBRE R 82 AR - IR NERRE TSRS B A RE - 8FX
iz 1F R B TEE) - SEANEERE - ZEAEANFERETE GRS - SR E TR - R
175 TR BRI REAT By SEBESEEAR AU EER T - SR E TR - BIERAAE -

4. FRHEE B EL ST B

AR ERAEZ ' REMNENEER, ~ TThiFERMER ) 1UFT - REBEEZ% - DL
WeaT o HTikHE SPSS ETERIEH T - FHELERERIEEE  RE B HEE R HERE(LER
LR o AT EER AT BRI AT R RRUARET TR

(1) FHilhat « PP % 7, - Ho S " RERIRERIG RS TRTR
THEEE ) A EHITARERET - R FEERRIRN AR - BRLE (TR L - TR
T -

(2) e85 (ANCOVA) » DISEE AT 2fcs Bt & R i8 ER 28 5 3¢ 557 S0UR e LA el A T
FoBUREE - PREUHURT 2 DAHR PR B B Bl e AE A2 E B R B pT AL A2 52 - T BB i 2 /T
S TR EER REFE B MR E - DAMEE B A G T Z iR (Ra - RIS R E BRI E -

(3) MR ——AEBIRIRE - ApEEiE Tk T E B R S AT R AT AR A R A
HMCERMTRITERNER RN & - WEREL G RS2 E H N ESFHTER - e E
R TR R E R R AR R R - BE OGHER  EEM R R AN S
filii - {ERsERBh - AR S E B LBARnmeR: - MR L AT Fers RaTam i H AR -

iR

SHEEEILTTE B R ERAA NRIRITE TR ERRE R SRR - (T LEE
SRAL S P L L O T S L 0 17 1 R PR 1 S TE B BT - AT (K
BRACTAET AT -

(—) it SRR T B S SBLL & 17 2 Z R 53 B

EREE MR ERGE - B ETR F(1, 56) = 2.94 » p > .05 » FoRILERT & LB HT RTR
{Ra% » R IR E T AT -

5% 3 ot G 17 P S EAE IR A 4 S AE R MR EER 6 B RATAT I 8% - SRER AP
EE R 9.82 0 FEHIHLE 6.81 > F(1,57)=60.70 » p<.05 - FEFEE AR » SRR B 520 BR
KRR - ForE R E S bl E R4 A TR P B R B RSN B A R A
%o

g Lot - BB RIS AR R FI R SRS B R W BoER HE 2R - TERIEM
PRSI S BRG0PI e E - R R et g TR R Ei E B T ERA BN
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This study investigates the impact of Social and Emotional Learning (SEL) programs integrated into preschool education
on young children’s prosocial behaviors and problem behaviors. SEL, as advocated by the Collaborative for Academic, Social,
and Emotional Learning (CASEL), emphasizes self-awareness, emotional regulation, empathy, relationship-building, and
responsible decision-making. Its integration into education has gained global traction due to its proven benefits in emotional
development and social outcomes. In Taiwan, initiatives like Taipei’s Education Bureau SEL promotion since 2018 have
underscored its growing importance. By fostering social-emotional competencies, SEL addresses critical developmental
milestones that influence children’s lifelong adaptability and success.

Research focusing on SEL in preschool settings highlights its foundational role in early childhood development. Preschool
is a critical period for emotional and social skill acquisition, where children begin forming relationships, managing emotions,
and engaging in collaborative play. Studies show that SEL interventions at this stage promote emotional resilience and reduce
disruptive behaviors. SEL programs have demonstrated that preschool children receiving SEL support exhibit significant
improvements in emotional understanding, self-control, and prosocial behaviors. Furthermore, SEL in preschool has been linked
to smoother transitions into primary education, with children better equipped to navigate structured learning environments and
interpersonal challenges. Within the Taiwanese context, integrating SEL into preschools aligns with broader efforts to enhance
early childhood education quality. Emphasizing SEL not only supports children’s socio-emotional well-being but also addresses
increasing concerns about managing classroom behaviors. By tailoring SEL strategies to cultural and developmental needs,
programs can create inclusive and nurturing environments where every child has the opportunity to thrive.

Conducted in a Taipei preschool, this research employed a quasi-experimental design involving 60 preschoolers divided
into an experimental group and a control group. The participants were drawn from two mixed-age classrooms (average age: 5
years) within an independent preschool. Each class comprised 30 children, totaling 60 participants for the study. One class was
designated as the experimental group, which received the SEL intervention, while the other served as the control group and
continued with regular classroom routines. Over six weeks, the experimental group engaged in SEL activities twice weekly,
while the control group continued with regular classroom routines. Each SEL session, lasting 30 to 50 minutes, incorporated

structured yet flexible activities such as emotional exploration, picture book discussions, group dialogues, and life experience
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sharing to enhance children’s social and emotional competencies.

Measurements were obtained using the Strengths and Difficulties Questionnaire (T-SDQ) and the Behavior Assessment
System for Children (BASC-3), two robust tools for assessing behavioral and emotional development in children. The T-SDQ
evaluates five key domains: Prosocial behavior, emotional problems, conduct problems, hyperactivity/inattention, and peer
relationship problems. This tool provided comprehensive insights into both positive and negative behavioral tendencies. The
BASC-3, a multidimensional measure, assessed broader aspects of children’s behaviors, including externalizing problems,
internalizing problems, and adaptive skills. Together, these tools enabled a nuanced analysis of the SEL program’s impact,
capturing changes in emotional regulation, interpersonal skills, and overall behavioral adjustment. Statistical analyses of pre-
and post-intervention data were conducted using Analysis of Covariance (ANCOVA), which controlled for pre-intervention
differences and highlighted significant shifts in the experimental group compared to the control group, affirming the
intervention’s effectiveness.

The SEL curriculum used in this study was inspired by Melbourne University’s COPE-Resilience framework, tailored to
align with preschoolers’ developmental needs while incorporating CASEL’s five core competencies. Emotional exploration
activities helped children recognize and articulate their feelings, while picture book discussions encouraged empathy and
reflection. Group dialogues facilitated peer interaction and collaboration, and life experience sharing brought personal relevance
to the lessons, ensuring greater retention and application of learned skills. These activities not only targeted immediate
behavioral changes but also aimed to instill foundational social-emotional skills that could benefit children in future interactions.

Results demonstrated that the SEL program significantly enhanced prosocial behaviors and reduced problem behaviors
among the experimental group. Quantitative analyses revealed that prosocial behaviors in the experimental group showed a
large effect size (partial eta squaDred, 'r]i, = 0.52), reflecting significant increases in cooperation, empathy, and peer support.
Conversely, problem behaviors, such as hyperactivity and problem behavior, were significantly reduced, with small to moderate
effect sizes (nz,, =0.09 to 0.71). Teachers” observations highlighted improvements in specific areas of problem behaviors. For
instance, in terms of “externalizing problems,” teachers noted that children demonstrated better emotional regulation, such as
reducing aggressive behaviors by stabilizing their emotions. Regarding “behavioral symptoms,” teachers observed increased
attention span, with children focusing more on tasks of interest, indicating the program’s substantive impact on behavioral
symptoms. In the area of “adaptive skills,” children showed improved emotional expression, learning to use vocabulary to
articulate their feelings and inner thoughts effectively. However, for “internalizing problems,” teachers pointed out that concerns
such as family-related stress—e.g., parental separation or socio-economic difficulties—persisted, suggesting that collaboration
between school and family is essential for comprehensive support. While the program did not significantly reduce internalizing
problems immediately, these issues may have delayed effects that warrant further attention. Overall, the findings support the
hypothesis that SEL interventions meaningfully enhance children’s behavioral outcomes.

In addition, teachers provided qualitative feedback emphasizing the transformative impact of the SEL curriculum on
classroom dynamics. They observed a marked decrease in disruptive behaviors, such as outbursts and conflicts, alongside
an increase in peer collaboration and respect. These behavioral shifts were attributed to the program’s focus on emotional
awareness and interpersonal skills, which equipped children with strategies to navigate social situations more effectively.

The findings are consistent with global research affirming SEL’s effectiveness in promoting emotional well-being and
academic readiness. Evidence from this study showed that integrating SEL into preschool settings is particularly impactful in
fostering prosocial behaviors such as cooperation, empathy, and mutual support. These behaviors are crucial for building positive
relationships and adapting to social environments. The reduction in problem behaviors, such as aggression, hyperactivity, and
emotional outbursts, further underscores the program’s utility in early childhood education. Teachers’ feedback highlighted the
transformative effect of SEL activities on classroom dynamics, noting improvements in children’s ability to manage conflicts,
express emotions constructively, and engage meaningfully with peers.

The broader implications of this study suggest that SEL should be a cornerstone of early education policy and practice.
Policymakers are encouraged to allocate resources for the widespread adoption of SEL frameworks in preschools, emphasizing
teacher training and curriculum development. Providing educators with the tools and strategies to implement SEL effectively
can amplify its impact, creating nurturing learning environments that support holistic child development. Furthermore, family

engagement initiatives could enhance the sustainability of SEL interventions by reinforcing these skills in home settings.
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Future research should explore the longitudinal effects of SEL programs, tracking children’s social and emotional
development over time to assess their sustained impact. Comparative studies across different cultural and socioeconomic
contexts could provide insights into how SEL frameworks can be adapted to diverse educational environments. Additionally,
investigating the integration of SEL into digital and blended learning platforms could extend its reach, especially in regions with
limited access to traditional classroom settings.

By demonstrating the feasibility and effectiveness of SEL in a Taiwanese preschool context, it adds to the global
understanding of how early social-emotional interventions can shape children’s developmental trajectories. The findings
advocate for a shift in educational paradigms, where emotional and social competencies are valued alongside academic
achievements. As education systems worldwide grapple with the complexities of preparing children for an uncertain future, SEL

offers a pathway to equip young learners with the resilience, empathy, and adaptability needed to thrive.

Keywords. social-emotional learning program, early childhood education, prosocial behavior,
problem behavior
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